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The Possibilities of Enhancing Intercultural Competence Through Al Simulations
While Teaching English as a Foreign Language

Current trends in globalization and educational digitalization require us to rethink how teachers help foreign
language learners to acquire intercultural competence. The use of artificial intelligence technologies offers a
promising way to create immersive, interactive, and adaptable learning environments. Al simulations help
students develop cultural awareness, empathy, tolerance, and effective intercultural communication skills by
mimicking real-world communication scenarios and allowing them to interact with virtual avatars. This study
looks into how we can incorporate artificial intelligence into foreign language teaching to support cognitive,
emotional, and behavioral aspects of intercultural competence. It specifically examines the teaching potential
of platforms that use game-based interactions, automatic feedback, and adaptive Al models. With this tech-
nology, students can improve self-reflection, metacognitive techniques, and their understanding of the cultur-
al context of communication. Using Al simulations in the classroom provides additional opportunities for de-
veloping soft skills and integrative language abilities. These skills are essential for successful intercultural
and professional communication in today’s globalized society. The study was conducted at Abai Kazakh Na-
tional Pedagogical University and involved second-year undergraduate students participating in an experi-
mental training program. Al simulation platforms such as Alelo Enskill, Hyperspace, and Gen2Lingo were
used to create interactive intercultural communication scenarios. These platforms provided students with op-
portunities to engage in realistic conversations with virtual characters representing diverse cultural back-
grounds, while receiving automated feedback on language use, pragmatic appropriateness, and cultural sensi-
tivity. The findings indicate that the use of Al simulations significantly enhances students’ intercultural com-
petence by improving their communication flexibility, empathy, cultural awareness, and confidence in inter-
cultural interactions. In addition, the interactive and adaptive nature of Al technologies increases student mo-
tivation and engagement in the learning process. The results demonstrate that Al simulations represent an ef-
fective pedagogical tool for integrating language learning with intercultural development and preparing stu-
dents for participation in academic and professional communication contexts.

Keywords: artificial intelligence, Al simulations, intercultural competence, foreign language teaching, digital
learning, soft skills, intercultural communication.

Introduction

The rapid growth of digital technologies and integration of artificial intelligence (Al) tools into teaching
methods are significantly changing the current educational landscape. Recent studies in the Central Asian
context suggest that the success of such integration depends on the digital literacy of both educators and stu-
dents [1]. Furthermore, the shift towards Al-driven pedagogy aligns with global trends where language ac-
quisition is no longer separated from cultural immersion [2]. Traditional teaching methods are being updated,
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the role of the teacher is changing, and the concept of educational engagement is being reconsidered. Digital-
ization allows for personalized, interactive, and adaptable learning. The focus is now on developing skills,
critical thinking, and intercultural communication instead of just transferring knowledge.

Building intercultural competence is a top priority for higher education, especially considering globali-
zation and increasing population mobility. As noted by Kazakhstani researchers, the modernization of spir-
itual values in education requires a synthesis of national identity and global communication skills [3]. This
synthesis is particularly vital in multilingual environments where English serves as a bridge between diverse
cultural codes [4]. Intercultural competency goes beyond language skills for foreign language learners. It
includes tolerance, empathy, and respect for cultural diversity. It also encompasses the ability to adapt to var-
ious communication contexts and understand the cultural codes, values, and behaviors of people from differ-
ent countries. Cultivating intercultural competency helps future professionals succeed socially in a globalized
world, in addition to advancing their careers.

In contrast, Deardorff’s process-oriented model presents intercultural competence as a dynamic and cy-
clical process rather than a fixed set of components. It highlights internal outcomes and external outcomes.
Unlike Byram’s more structured model, Deardorff focuses on the developmental nature of intercultural com-
petence, emphasizing continuous learning and reflection.

Another widely cited framework is Bennett’s Developmental Model of Intercultural Sensitivity, which
describes intercultural competence as a progression through six stages, from ethnocentrism to
ethnorelativism. This model is particularly useful for understanding learner’s psychological readiness for
intercultural interaction and for designing pedagogical interventions that support this progression.

A comparative analysis of these models demonstrates that while Byram’s framework provides a com-
prehensive structural description of intercultural competence, Deardorff’s model emphasizes its processual
and developmental nature, and Bennett’s model focuses on the affective and perceptual transformation of the
learner. The integration of these perspectives allows for a more holistic understanding of intercultural com-
petence as a multidimensional construct that includes cognitive, emotional, and behavioral components.

In recent years, interest in using artificial intelligence technology to teach foreign languages has signifi-
cantly increased. Advanced generative models now allow for the creation of “cultural twins” or avatars that
reflect specific regional dialects and social norms [5]. This technological leap enhances opportunities for
structured intercultural interaction in the classroom where mistakes carry no social risk [6]. These technolo-
gies help create a learning environment that adjusts to each students’ unique traits, motivation, level of prep-
aration, and preferred ways of learning. Among the various Al tools, interactive simulations that use machine
learning, generative language models, and natural language processing (NLP) systems hold a special place.
These simulations can replicate real-world international communication scenarios, including nonverbal cues,
emotional responses, and cultural backgrounds.

Using Al simulations in the classroom opens up new possibilities for developing intercultural compe-
tencies. Students can interact with virtual conversation partners, represented by avatars from different cul-
tures, to simulate diverse analytical and professional scenarios. It provides a safe space for students who face
psychological barriers when communicating in real life, letting them experiment and develop their commu-
nication flexibility [7; 47].

A series of classes at the Abai Kazakh National Pedagogical University (KazNPU) utilized artificial in-
telligence simulation platforms as part of a pedagogical experiment. The selection of this venue was motivat-
ed by its leading role in pedagogical innovation within Kazakhstan’s higher education system [8]. Previous
local initiatives have shown that students are increasingly receptive to gamified Al elements in their curricu-
lum [9].

In this study, intercultural competence is operationalized based on the integrated theoretical framework
combining Byram’s structural components, Deardorff’s developmental process, and Bennett’s sensitivity
stages.

Accordingly, three analytical dimensions are identified: behavioral, emotional, and cognitive. This inte-
grative approach ensures both theoretical validity and practical applicability in analyzing Al-mediated learn-
ing environments.

The study investigates how these technologies influence three key aspects of intercultural competence:
behavioral (communication flexibility and adaptability), emotional (empathy and respect for different cul-
tures), and cognitive (understanding of cultural differences). The findings emphasize the substantial potential
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of Al simulations as an innovative method for combining language and culture education. They are effective
in helping students develop thoughtful intercultural communication skills.

Similar to traditional ideas but backed by new empirical evidence, recent research [10] shows that inter-
cultural competence includes cognitive, emotional, and behavioral dimensions. Understanding a foreign cul-
ture’s norms and values is just one aspect of intercultural competence. Another is the ability of learners to
change their behavior, respond to cultural expectations, and show empathy and tolerance in both practice and
real-world situations.

In recent years, many studies have explored the use of artificial intelligence in teaching foreign lan-
guages. Research by Li & Chen [11] and Lin et al. [12] reveals that Al-based learning tools increase stu-
dents’ motivation and adaptability. In particular,

NLP-based chatbots and virtual assistants support the development of critical thinking and communica-
tion skills.

According to the study Exploring the Perspectives of Cross-Cultural Instructors on Integrating 21% Cen-
tury Skills into EFL University Courses [13; 64], teachers now see modern skills, such as intercultural inter-
action, critical thinking, and adaptability as essential to learning English, including the growth of cultural
sensitivity.

Al simulations stand out from other digital tools because they can recreate real-life conversational set-
tings, including emotional and cultural aspects of interaction. Research by Chung & Ahn [14; 107-109] and
Garcia [15; 46] indicates that participating in Al scenarios helps develop empathy, understand cultural
norms, and respond appropriately to cultural differences.

Al is still not commonly used in Kazakhstani classrooms for teaching foreign languages. However, re-
cent trends show growing interest in incorporating digital technology into language teaching [16]. In this re-
gard, using Al simulations could be a promising direction for modernizing language instruction in Kazakh-
stan.

Al simulations can be created using various platforms and technologies. A pedagogical experiment at
Abai Kazakh National Pedagogical University used three contemporary commercial Al platforms focused on
simulation training to improve the intercultural competence of undergraduate students: Alelo Enskill, Hyper-
space, and Gen2Lingo. Each offers different educational and technical features aimed at fostering critical
thinking, communication adaptability, and intercultural interaction skills in an English-speaking environ-
ment.

The Alelo Enskill platform, developed by the American company Alelo Inc., is an interactive Al-based
system for teaching foreign languages and cultural communication. It uses Al avatars to simulate authentic
communication scenarios, ranging from casual conversations to business interactions. In the core Enskill Ed
program, students engage with virtual characters that represent various cultural backgrounds. The system
evaluates user responses through speech recognition and natural language processing (NLP) technology and
provides feedback in three areas: multicultural sensitivity, pragmatic appropriateness, and language accura-
cy. Additionally, teachers can track student progress and adjust scenarios to meet learning goals using the
Enskill Dashboard. Alelo Enskill thus offers thorough language and intercultural skill development in a se-
cure online setting.

The second technology used is the immersive Hyperspace platform. This platform models intercultural
communication situations through role-playing games with autonomous avatars, helping to develop soft
skills. Hyperspace uses adaptive interaction models, where the language and cultural strategies of students
influence how the virtual conversation partners behave. The scenarios are designed with cultural norms in
mind and include corporate communications, academic discussions, and negotiating situations. The systems
integration with LMS platforms (like Moodle or Canvas) allows teachers to monitor student progress and the
dynamics of skill development. Hyperspace immerses students in a realistic environment that simulates not
just language but also the emotional and cultural aspects of communication. It also evaluates indicators of
empathy, cultural awareness, and conflict resolution techniques to create a complete view of the student’s
intercultural behavior.

The third tool in the experiment was the Gen2Lingo platform from Gen2B Al Solutions, similar to
modern GPT-style NLP systems, it is a language simulator built on generative Al models. Gen2Lingo allows
students to practice conversational English and other languages by selecting topics and difficulty levels
based on the European CEFR scale. The platform provides interactive feedback on grammar, vocabulary,
style, and cultural appropriateness in various contexts, including academic interviews, business discussions,
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and casual conversations. To increase student motivation, it also features gamification elements like ratings,
achievements, and challenge levels. Additionally, the system gives teachers reports showing student en-
gagement frequency, types of errors made, and correction trends.

This article aims to analyze how AI simulations can enhance undergraduate students’ intercultural
competence during foreign language learning. It focuses on the potential of these technologies for teaching
and their role in fostering cultural awareness, cognitive tolerance, and cultural adaptation.

The scientific relevance of this study lies in its ability to address a major gap in intercultural compe-
tence training by showing how Al simulations can recreate authentic, emotionally and culturally rich com-
munication scenarios that traditional methods cannot provide. It advances theoretical understanding in Al-
assisted language learning by examining the cognitive, emotional, and behavioral aspects of intercultural de-
velopment within technologically enhanced environments. The study also contributes valuable empirical ev-
idence from the Kazakhstani educational context, where research on Al-driven intercultural learning remains
limited. Furthermore, it expands scientific knowledge on how digital tools foster soft skills such as tolerance
and communication flexibility, while providing practical, evidence-based guidance for modernizing EFL cur-
ricula in higher education during ongoing digital transformation.

By combining these three platforms, a multi-component digital learning environment was created, al-
lowing students to enhance their language skills while also improving their ability to recognize and under-
stand cultural differences. Alelo Enskill offered communicative accuracy and intercultural empathy; Hyper-
space promoted interpersonal communication and culturally diverse behavior; and Gen2Lingo helped auto-
mate speech skills and build confidence in intercultural settings. This integration of language and cultural
learning into a single educational system was made possible through this combination of simulation technol-
ogies.

Materials and Methods

The experiment was conducted in the spring semester of 2025 at the Abai Kazakh National Pedagogical
University (KazNPU). Sixty second-year undergraduate students participated in the study.

All participants were divided into two groups:

Experimental group (EG) — 30 students who were trained using Al simulations;

Control group (CG) — 30 students who studied using a traditional program without the use of Al tools.

Tools and materials

The application used Alelo Enskill, Hyperspace, and Gen2Lingo, three modern technologies. Virtual
avatar simulations took place on the Alelo Enskill platform, especially for situations involving cultural dif-
ferences, customs, politeness standards, and typical mistakes in intercultural communication. In simulated
professional and social scenarios, where understanding different cultural norms, gestures, and nonverbal
communication is important, Hyperspace supported role-playing. Additionally, the Gen2Lingo platform pro-
vided students with a way to practice speaking, participate in interviews, and discuss specific topics while
receiving automated feedback on their vocabulary, grammar, and pronunciation.

Experimental procedure

The experimental process had several steps. All participants in the pilot stage completed an initial inter-
cultural competency exam using a modified Deardorff scale [17]. The Deardorff scale was adapted to the
local Kazakhstani context. Its reliability was verified using Cronbach’s alpha, indicating high internal con-
sistency. Construct validity was confirmed via exploratory factor analysis, which retained the cognitive, be-
havioral, and affective dimensions of intercultural competence.

The experimental group underwent training using three Al platforms. Over eight weeks, regular simula-
tion sessions were held.

Data were analyzed using SPSS v.28; statistical procedures included:

— Paired-samples t-tests to evaluate within-group pre-post differences in intercultural competence
scores;

— Independent-samples t-tests to compare the post-test scores of EG and CG;

— One-way ANOVA to examine the effects across cognitive, affective, and behavioral dimensions;

— Effect sizes were calculated to measure the magnitude of observed differences.

Statistical significance was reported as p-values, but also 95 % confidence intervals were included to
provide a more comprehensive understanding of the results.
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This methodological approach ensured both internal validity and rigor in data analysis, allowing for
robust assessment of the impact of Al-mediated interventions on intercultural competence.

Students used the Alelo Enskill platform to complete one assignment each week that involved interact-
ing with an avatar in a cultural setting. These assignments included discussing etiquette, resolving conflicts
due to cultural differences, or conducting business with a foreign partner. The system provided automatic
feedback at the end of each session, which lasted about twenty minutes and covered pragmatic and linguistic
aspects.

Classes using Hyperspace involved role-playing scenarios in a virtual environment and took place once
every two weeks. In these sessions, a group of students addressed issues related to cultural differences, such
as miscommunications caused by varying perceptions of time, levels of directness, or standards of politeness.
Al-generated avatars made the experience more realistic by responding to students’ comments based on the
chosen communication style. The scenarios included nonverbal cues like intonations and gestures, in addi-
tion to spoken ones.

Students used the Gen2Lingo platform to work on their own outside class. They chose topics such as a
business letter, interview, tourist scenario, or an impromptu discussion with a virtual partner that matched
their interests or career goals. The system provided feedback that included suggestions for correcting gram-
mar and verbal mistakes, which helped tailor the instruction.

The teacher led group discussions after each Hyperspace role-play or simulation. Students examined
how to communicate effectively across cultures, identified cultural quirks, and reflected on their own mis-
takes. Each participant kept a personal observation notebook to develop reflective skills, documenting chal-
lenges, feelings, and insights from their experiences with the Al systems.

We were able to assess the dynamics of skill growth as both groups retook the intercultural competency
exam after the eight-week training period. We also collected self-assessment data from the students, includ-
ing their level of cultural sensitivity, confidence in intercultural communication, and readiness to handle con-
flict.

Results

The findings from the experiment clearly showed the impact of Al simulations on students' develop-
ment of intercultural competency. Statistical analysis was performed using SPSS v.28. Pre- and post-test
scores for the experimental and control groups were analyzed using paired-samples t-tests to evaluate with-
in-group changes and independent-samples t-tests to compare post-test scores between groups. Effect sizes
were calculated using Cohen’s d, and 95 % confidence intervals were reported to ensure comprehensive in-
terpretation of the results.

Statistical analysis performed using SPSS software confirmed that the p-value was less than 0.05, indi-
cating high reliability of the results [18]. Such a significant margin suggests that Al is not merely a supple-
mentary tool but an effective pedagogical tool [19]. The p-value for the EG pre-test comparison was <0.001,
with a Cohen’s d = 1.56, indicating a very large effect size. For the CG, the pre- post comparison yielded p
=0.08, d = 0.22, showing a small and statistically insignificant effect.

Interestingly, qualitative feedback indicated that students felt a “reduced affective filter,” a concept vital
in second language acquisition theories [20]. By interacting with non-judgmental Al, the psychological bar-
rier to speaking was lowered significantly compared to traditional peer-to-peer work [21]. According to the
preliminary analysis, the initial levels of intercultural competence in the experimental and control groups
(62.3 and 61.8 points on a 100-point scale, respectively) did not differ significantly, (independent-samples t-
test: t(58)=0.36, p-0.72) indicating that the participants started at similar levels.

After the eight-week training cycle, the outcomes changed noticeably. Students in the experimental
group, after training with the Alelo Enskill, Hyperspace, and Gen2Lingo platforms, showed an average in-
crease in intercultural competence to 81.7 points. This change is statistically significant and represents an
increase of 19.4 points. In contrast, the control group, which trained using traditional methods like lectures,
reading, and discussions without digital tools, only increased by 5.4 points, reaching a level of 67.2, which
was not statistically significant.

Percentage changes were calculated as follows: ((post-test score — pre-test score) / pre-test score)
x100. For EG, the increase of 19.4 points represents a 31.1 % improvement; for CG, the increase of 5.4
points represents an 8.7 % improvement. These calculations clarify the magnitude of change relative to ini-
tial competence levels (Table 1).
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Table 1
Change in intercultural competence indicators among students after eight weeks of training

Group Before the |After the Increase |Description of dynamics
experiment |experiment
Experimental (EG) |62.3 81.7 +19.4 Significant increase in intercultural competence; in-
creased confidence, empathy, awareness
Control (CG) 61.8 67.2 +5.4 Insignificant improvement; changes are statistically
insignificant

The development of cognitive, emotional, and behavioral aspects of intercultural competency is more
strongly influenced by participation in immersive and interactive learning environments that use artificial
intelligence, according to these findings. A strong effect was observed in communicative flexibility and in-
terpersonal empathy.

Analysis of qualitative data included coding students’ reflective diaries and open-ended survey re-
sponses using thematic content analysis. Percentages of participants reporting specific changes were derived
by dividing the number of students mentioning a theme by the total number of participants in the experi-
mental group.

An examination of students’ reflective diaries and open-ended survey responses showed some changes
in how they viewed the learning process. Eighty-three percent of participants in the experimental group re-
ported feeling much more confident when interacting with people from different cultures. Seventy-six per-
cent said they now understand the reasons behind cultural differences and can adjust their behavior accord-
ingly. Seventy percent stated they had developed empathy in listening and the ability to identify emotional
cues in tone and nonverbal communication.

Additionally, students noted in their reflective comments that engaging with virtual avatars, especially
in Alelo and Hyperspace, helped them recognize and correct their own cultural assumptions during conversa-
tions. Many participants indicated that the Al environment significantly reduced anxiety when completing
communication tasks by providing a safe space for making mistakes and reflecting.

Teachers also observed that the experimental group showed greater initiative in discussing cultural sub-
jects and had a better level of interest in the learning process. This supports the idea that Al simulations help
individuals develop long-term behavioral attitudes necessary for successful intercultural communication, be-
yond just gaining information.

Overall, both quantitative and qualitative data support the notion that using Al platforms in foreign lan-
guage instruction greatly enhances students’ intercultural competency, making the learning process more
dynamic, meaningful, and closer to real-world intercultural communication.

The combination of pre-post quantitative analysis with thematic qualitative analysis provides a robust
validation of the effectiveness of Al simulations in developing intercultural competence. The integration of
effect sizes, percentage improvements, and Cl ensures transparency and replicability of the reported findings.

Discussion

The experiment’s findings support the idea that using Al simulations helps students effectively build
their intercultural skills. This mirrors findings from European universities where Al-led role-plays resulted in
higher empathy scores among international business students [22]. With interactive digital scenarios, partici-
pants could recreate real-life conversations with people from other cultures while receiving immediate feed-
back from the system. This approach improved self-reflection, cultural awareness, and communication strat-
egies tailored to different cultural contexts.

Several factors contribute to the positive effects of Al simulations. First, the immersive environment
gives students a sense of complete “immersion” in an intercultural context, allowing them to experience situ-
ations that closely mimic real communications. Second, the flexibility of Al ensures personalized learning;
the complexity of scenarios and the style of communication adjust according to each student’s language
skills and intercultural communication abilities. Third, students can spot their own mistakes, adjust their
speech and behavior, and develop more polite and adaptable interactions with others thanks to real-time ana-
Iytics and automated feedback.

Recent international studies [23] indicate that using Al technologies boost motivation, enhances cogni-
tive flexibility, and increases the chances for developing intercultural awareness. These results align well
with the current findings.
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However, a critical analysis reveals several nuances. While guantitative results show clear improve-
ments in intercultural competence scores, qualitative data suggest that gains are uneven across cognitive,
emotional, and behavioral dimensions. For example, cognitive understanding of cultural norms improved
consistently, but not all students demonstrated equal advancement in emotional empathy, indicating that Al
simulations alone cannot fully replace guided human reflection. This aligns with research by Deardorff
(2006), which emphasizes that affective development often requires interpersonal interaction and mentor-
ship.

Students’ communication behavior showed not just quantitative changes but also qualitative ones. As
their pragmatic and sociolinguistic skills improved, participants in the experimental group began using tech-
niques such as paraphrasing, explaining, and expressing agreement or disagreement in a culturally neutral
manner more often. They also paid more attention to nonverbal signals and started considering the cultural
traits of their conversation partners.

Despite these benefits, the study highlights limitations in transferability to real-world settings. Al-
generated interactions are inherently constrained by the programmed scenarios and cannot fully replicate
the unpredictability of authentic intercultural encounters. Students may perform well within controlled simu-
lations but still face challenges when interacting spontaneously with real people from diverse backgrounds.

The study emphasizes that integrating Al simulations into the classroom is not feasible without active
teacher support. The teacher’s role is to guide the learning process, facilitate reflection, help students analyze
what they learn from virtual avatars, and connect the simulation experience to real cultural situations. With-
out this support, the simulations risk becoming just a technical tool without offering deep intercultural
knowledge or personal growth [24; 27-28]. Moreover, technical and contextual factors affect the efficacy of
Al interventions. Variations in students’ digital literacy, language proficiency, and prior intercultural expe-
rience can modulate the benefits of Al simulations. This suggests that future implementations should combine
Al tools with tailored scaffolding to maximize both cognitive and affective outcomes. The study also revealed
some limitations of using Al technology. These include the need to provide teachers with initial technical
training, the dependence of simulation effectiveness on the quality of language models and realism of dia-
logues, and the risk of over-automating the teaching process, which could diminish the value of face-to-face
interaction and critical thinking.

Despite these concerns, the study shows how effective Al simulations can be in developing essential
soft skills like empathy, tolerance, communication flexibility, and the ability to behave well in intercultural
settings, in addition to language skills. In today’s global educational environment, incorporating Al into for-
eign language teaching creates new opportunities for students to develop deeper and more lasting intercultur-
al awareness.

In conclusion, while Al simulations are a powerful supplement for intercultural skill development, their
optimal impact is achieved when integrated with reflective teaching practices, direct interpersonal interac-
tion, and continuous evaluation. Future research should explore hybrid models combining Al-mediated
practice with real-life cultural immersion to address the observed gaps in affective and behavioral learning
outcomes.

Conclusion

The study indicates that integrating Al technology into foreign language teaching has significant poten-
tial to improve students™ intercultural competence. Al simulations based on interactive dialogues and authen-
tic cultural contexts make it possible to integrate cognitive, emotional, and behavioral learning elements.
This creates environments that closely resemble real intercultural interactions.

Research from the Abai Kazakh National Pedagogical University showed that using platforms like
Alelo Enskill, Hyperspace, and Gen2Lingo helps individuals improve their language skills and develop the
interpersonal skills needed for successful multicultural interactions. Students began to display more empathy,
respect for cultural diversity, communication flexibility, and awareness in choosing language tools.

The analysis of data clearly shows that, compared to traditional methods, using Al simulations increases
students’ intrinsic motivation and engagement levels. However, the teacher's role remains crucial, as they
facilitate reflection, provide instructional support, guide how students perceive their interactions with virtual
avatars, and promote an understanding of cultural differences.

Despite the clear advantages, it is important to consider several challenges, such as the need for tech-
nical resources, training for teachers on using Al tools, and ongoing improvements to language models for
better reliability and realism in simulations.

This study demonstrates several key innovations:
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1. Integration of multiple Al platforms (Alelo Enskill, Hyperspace, Gen2Lingo) into a single pedagogi-
cal system, enabling simultaneous development of cognitive, emotional, and behavioral intercultural skills.

2. Use of an integrated theoretical framework combining Byram, Deardorff, and Bennett models, which
allows for a multidimensional and process-oriented analysis of intercultural competence in Al-mediated
learning environments.

3. Empirical evidence from the Kazakhstani context, showing that Al simulations can effectively foster
soft skills like empathy, tolerance, communication flexibility, and reflective learning, which traditional
methods alone cannot achieve.

Therefore, incorporating Al into the teaching and learning process opens new opportunities for students
to grow in their intercultural competency and global citizenship. Al simulations are not just a technological
advancement; they are innovative teaching tools that have the potential to transform traditional teaching
methods, making language learning more dynamic, personally relevant, and aligned with the realities of
global communication.
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A.C. Habunymun, Y.K. Opnabaes, b.A. Apsicran6exoBa, 3. Kynpmanosa

AFBLIIIBIH TUTIH IIET TiJI peTiHge OKBITY yaepiciHae jkacaHabl HHTE/LJIEKT
CUMYJISIUSAJIAPBI APKbLUIbI MYIeHHETAPAJIBIK KOMIIETeHIIUAHBI JaAMBITY
MYMKIiHIIKTepi

Binim Oepymin xahanmany MeH nudpiIaHyablH Kasipri ypaicTepi IMIETeNn TIAAEPIH MEHrepim KypreH
CTYACHTTEPAIH MOIACHUCTAPAIBIK KY3BIPETTLIINH AaMBITYIa OKBITYIIBUIAPIGIH POJIIH KaiTa Kapay/abl Tallall
ereni. JKacaHIpl MHTEIJICKT TEXHOJIOTUSIAPBIH KOJIIaHy KMMEPCHUBTI, MHTEPAKTHUBTI JKoHE OeHIMIEITeH OKY
opTajapblH KYPYABIH JKaHa MYMKIiHIIKTepiH amazbl. JKacaHIpl MHTEIUIEKT CHMYJISATOPJIAphl CTYAEHTTEPre
IIBIHANBl KOMMYHHUKAIMSJIBIK, JKaFIasTTapasl MOIEIbICY apKbLIBl MOICHHM XabapaapibIKThI, 3MIIATHSHEI,
TO3IMILTIKTI KoHE THIMII MOAEHHETapajblK KapbIM-KaThIHAC JaFAbUIAPhIH JaMBITyFa KOMEKTECEIl, COHIaii-
aK BUPTYal[bl aBaTapjapMeH ©3apa dpeKeT eTyre MyMKIHIIK Oepemi. by 3eprreyie kacaHibl MHTEIIEKTI
HIETeNI TUIAEPIH OKBITY VIEPICIHE €Hri3y apKbUIbl MOACHUETAPalIbIK KY3BIPETTUIIKTIH KOTHHTHBTIK,
SMOIIUSIBIK KOHE MIHE3-KYJIBIKTHIK ACIEKTLIEPiH KOJIayAblH >KOJIAapbl KapacThIPbLIAABL OcCIipece OHbIH
TYpiHIEr ©3apa OpeKeTTECYi, aBTOMATThl Kepi OaillaHBICTBI JKOHE OeHiMJENreH >XKacaHIbl HHTEIIEKT
MOJENLIEPIH MaljanaHareld  IulaTopManapiely OuniM  Oepy oleyeTiHe Haszap ayjaapbliafbl. by
TEXHOJIOTMSIHBIH KOMETIMEH CTYACHTTEP ©3ICPiHiH O31HIIK pe(IeKCHICHIH, METaTAHBIMIBIK TICLIAEPIH JKOHE
KOMMYHHKALUAIAFbl MOJIEHU KOHTEKCTI TYCIHY KaOinerTepin apTThipa anaabl. CeiabinTarsl KU cumyssiims-
JIapBIH KOJIAAHy MKEMJII JarasUIapabl KoHEe HHTErPATUBTI TUIAIK KabiieTTepal JaMBITyFa )KaHa MYMKIHIIKTED
amazapl. by margeuiap Kasipri skahaHmgaHraH KOFaMIarbl TAOBICTHI MOJCHUETAPAIIBIK JKOHE KOCIOM KapbhIM-
KaThblHAC VIIIH aca KaxkeT. 3epTrey Abaii aTeiHgarbl Ka3ak YJITTBIK IM€HarordKajiblK YHHBEPCHTETIHJIE
JKYPTi3imin, eKiHII Kypc CTYAEHTTEpPI JKCIIEpUMEHTTIK OKy OarmapiamacbiHa KatelcThl. Alelo Enskill,
Hyperspace sxone Gen2Lingo CHSKTHI KacaHAbl MHTE/UIEKT CUMYIISIIUSUIBIK IUIaT(GopManapbl HHTEPAKTUBTI
MoJIEHHETapalblK KOMMYHHKAIMS OarjapiaMaiapblH Jkacay VIONIH KOJZaHbUiAsl. by miaardopmanap
CTYJEHTTEPre OPTYPJIi MOJIEHH OpTaJiaH MIBIKKAH BUPTYaJIbl KEHINTKepIePMEH HIbIHANBI QOHTIMEIIEp JKYPri3yre
MYMKIHAIK Oepeni, COHBIMEH Karap TUINIK KOJJIAHy, INParMaTHKAIBIK YHICCIMAUTK J>KOHE MOICHH
ce3iMTaIBIK OOMBIHIIIA ABTOMATTHI Kepi OaiilaHbIC amaibl.

Kinm ce30ep: xacanmsl MHTEIUICKT, KW CUMYISIIUAAIAPh], MOICHHETAPANBIK KY3bIPETTUIIK, IIETE TINAepiH
OKBITY, HU(PIIBIK OKBITY, HKEM/Ii JAFAbLIAP, MOACHUETAPAIIBIK KOMMYHHUKALIHSL.

A.C. Habunymnun, U.K. Opnabaes, b.A. Apeicran6exoBa, 3. KyibmanoBa

B03M0:KHOCTH Pa3BUTHS MEKKYJIbTYPHOI KOMIIETEHINH
C MOMOIIBI0 CUMYJIILUI MCKYCCTBEHHOI0 HHTEJLJIEKTA B MpoLecce
NMpenoAaBaHUs AHTJIMHUCKOI0 A3bIKA KAK HHOCTPAHHOTO

CoBpeMeHHbIE TCHACHITNH TI00aIu3aiuy 1 1udpoBU3aIuu 00pa3oBaHus TPEOYIOT OT HAC MEPEOCMBICICHUS
TOro, Kaxk mnpernoaaBaTciii IMOMOTrarT CTyJACHTaAM, U3YyYalOlIUM HWHOCTPAHHBIC SA3bIKH, pa3BUBATh MECKKYJIb-
TYPHYIO KOMIIETEHTHOCTh. VICIIOIb30BaHHE TEXHOJIOTHI HUCKYCCTBEHHOTO HWHTEIUIEKTA OTKPBIBAET MEPCIIEK-
THUBHBIC BO3MOXXHOCTHU JJIs1 CO3AaHUA UMMCPCHUBHBIX, HHTCPAKTUBHBIX W aJaliITUBHBIX y'-[e6H]>IX cpen. CI/IMy—
JIATOPBI HCKYCCTBEHHOI'O MHTEJIJICKTA IMMOMOTal0T yUYalluMCs pa3BUBATh KYJBTYPHYIO OCBECAOMJICHHOCTb, OM-
MATHIO, TOJNICPAHTHOCTh U HABBIKK 3P (HEKTHBHOTO MEKKYIBTYPHOTO OOIIEHHUS, UMUTUPYSl PeabHbIE CICHA-
puun O6Ll_leHl/15{ " MMO3BOJISIA UM BSaHMO)IeﬁCTBOBaTb C BUPTYAJIbHBIMH aBaTapamMu. B JAHHOM HCCJICJOBAaHUU
paccMaTpuBacTCa BOIIPOC O TOM, KaK MOXXHO BHCAPHUTH HCKyCCTBeHH];Iﬁ HMHTCJUICKT B NPEoaaBaHUEC MHO-
CTPAHHBIX SI3BIKOB JJISI MOJIEPKKA KOTHUTHBHBIX, YMOIMOHATBHBIX U MOBEJCHYECKHX ACIEKTOB MEXKYIIb-
TYPHON KOMITETEHTHOCTH. B 4acTHOCTH, paccMaTpuBaeTcsi 00pa3oBaTeIbHBIN MOTEHIMAT TIATHOPM, UCIIOTb-
3YIOIIHUX HI'POBBIC (l)OpM])l BSaI/IMO}]eI;'ICTBI/Iﬂ, aBTOMaTUYCCKYIO 06paTHy}0 CBA3b U aJallITUBHBIC MOACIHU HC-
KyCCTBEHHOTO HHTEeIUIeKTa. C TOMOIIBIO 3TON TEXHOJOTHH yJalldecss MOTYT YIYUIIUTh caMOpedIIeKCHIO,
METaKOTHUTHBHBIE METOMBI U TIOHUMaHHE KyJIbTYPHOTO KOHTEKCTa KOMMYHHKAuH. VICMONb30BaHHE CUMY-
nsiuit MU B kj1acce OTKPBIBAET HOBBIE BOBMOYKHOCTH ISl Pa3BHTHs T'MOKKMX HaBBIKOB (soft skills) u mHTerpa-
TUBHBIX SI3BIKOBBIX HABBIKOB. JTH HaBBIKM HEOOXOIMMBI IUISI YCIEUIHOTO MEXKYIBTYPHOTO M TPOdeccro-
HaJBHOTO OOIIEHUsI B COBPEMEHHOM TII00ann3upoBanHoM obmiectse. MccnenoBanue mpoBomimioch B Kasax-
CKOM HAI[MOHAJIbHOM MEJarorn4eckoM YHHBEpPCUTETe UMEHH AOas ¢ ydacTHEM CTYISHTOB BTOPOTrO Kypca,
00y4aBIIMXCS [0 IKCIICPUMEHTAIBHON TIporpamme. JIjisi Co31aHusl HHTEPAKTUBHBIX CIIEHAPHEB MEKKYIIBTYP-
HOM KOMMYHHKAI[MH HCIOJIb30BAINCH CUMYJLSIIMOHHBIE IIATGHOPMBI HUCKYyCCTBEHHOro uHTeiuiekra Alelo
Enskill, Hyperspace u Gen2Lingo. O1u miar¢hopMsl IPpeA0CTaBIsIIN CTYICHTaM BO3MOXKHOCTh BECTH peaiu-
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CTUYHBIC AHAJIOTH C BUPTYaJbHBIMHM MEPCOHAXKAMHU, NPEACTABISIOIMIMMUA Pa3IndHbIC KYJIBTYPHBIC CPEIbl, a
Tak)Ke TM0JIy94aTh aBTOMATHYECKYI0 OOPATHYIO CBSI3b M0 MCITOJIb30BAHHIO S3bIKa, TParMaTHIECKOH KOPPEKTHO-
CTH W KYJIBTYPHOW YyBCTBUTEIBHOCTH. Pe3ybTaThl UCCIICIOBAHUS MMOKA3BIBAIOT, YTO MCIOJHE30BAHUE CHMY-
nsanuid MM 3HaYUTENNbHO MOBBIIIAET MEKKYIBTYPHYIO KOMIIETCHTHOCTD CTYIEHTOB, YIIy4Ilas NX KOMMYHHKa-
THBHYIO THOKOCTb, SMITATHIO, KYJIETYPHYIO OCBEJIOMIIEHHOCTh U YBEPEHHOCTh B MEXKKYJIBTYPHOM B3aUMO/ICH-
ctBud. KpoMme Toro, MHHTEpakTHBHBIN U aallTHBHEINA XapakTep VM -TeXHOIOrui MOBBIIIAET MOTHBAIIMIO H BO-
BICYCHHOCTh CTYIACHTOB B y4eOHBIH mporecc. [loaydeHHbIe TaHHBIC JEMOHCTPUPYIOT, UTO cuMyisiuu VN
SIBJISTIOTCS (P (PEKTUBHBIM MMEAarornYecKMM UHCTPYMEHTOM JIJISl HHTETpaIii 00yUYCHHS A3bIKaM C pa3BUTHEM
MEXKYJIBTYPHBIX HaBBIKOB U MOJTOTOBKH CTYACHTOB K MOJHOIICHHOMY YYaCTHIO B IIOOATBHBIX aKaJeMHdYe-
CKHX U MPO(eCCHOHATBHBIX CPeax.

Kurouesvie cro6a: NCKyCCTBEHHBIH HHTEIICKT, cUMyIauuu M, MeXKyIbTypHas KOMIIETEHTHOCTh, IIPENoia-
BaHME HHOCTPAHHBIX A3bIKOB, MUPPOBOE 00yUCHUE, THOKHE HABBIKH, MCKKYIBTYpHAs KOMMYHUKAIIHS.
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