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Modern interactive methodological techniques for working with fiction text
(based on the analysis of the ethical dilemma of “good and evil” in the work “Les
Misérables” by Victor Hugo)

The development of fiction text analysis skills contributes to the formation of communicative, reading, and
interpretive competences, which help students grasp the deeper ideas of literary works and enhance their
communicative abilities. This article presents modern interactive teaching methods suitable for university in-
structors of literary disciplines. The issue of developing students’ interpretive skills is particularly relevant in
the training of future teachers of Russian language and literature. Such professionals must not only master
techniques of literary analysis and interpretation but also be methodologically prepared to teach these skills.
There is an objective need to modernize approaches to teaching reading and the literary heritage, particularly
that of Victor Hugo, within university curricula. The research results demonstrate that students develop criti-
cal thinking and teamwork skills while analyzing philosophical dilemmas such as the conflict between good
and evil in literary texts. This article highlights effective methodological techniques and outlines their ad-
vantages based on a review of both domestic and international scholarship. It proposes methodological mod-
els for analyzing culturally rich passages and defines didactic tasks aimed at encouraging polemical discourse
and active student engagement in class. Furthermore, the article identifies ways to enhance teachers’ method-
ological competence by updating and enriching their instructional toolkit. The findings confirm that these
techniques foster interpretive and communicative skills, help students comprehend complex moral ideas and
deep philosophical meanings, and promote the development of argumentative discourse. The theoretical con-
clusions drawn from this study can enrich the methodology of teaching literature, philology, and language
culture. The practical significance lies in the development of elective courses and methodological recommen-
dations on foreign literature and teaching methods. The results can be applied in communicatively oriented
literature teaching and in the creation of educational resources. By integrating these interactive methodologi-
cal techniques into educational practice, the goal of updating and expanding the methodological toolkit of lit-
erature teachers is effectively achieved.
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Introduction

Domestic pedagogy strives to make education the driving force of cultural and intellectual development
of modern society. The famous French philosopher and mathematician R. Descartes once said: “Define the
meaning of words and you will get rid of half of the fallacies”. These words emphasise the great importance
for a person of studying or researching a problem, reading a book he is unfamiliar with, participating in a
discussion on a subject that is new to him. Education of sensitivity to the word is one of the main
prerequisites for harmonious development of personality, creative, literary, aesthetic and emotional
components.

The methodology of teaching literature and literary studies of the XXI century as a whole is character-
ised by great changes. The changes taking place in literary studies, the search for scientific methodology in
the approach to artistic creation, the schools and research directions emerging in this period had a direct im-
pact on the formation of scientific schools and directions in the methodology of teaching literature, where
there also appeared their own theorists and leaders who refracted literary concepts in relation to the teaching
of literature.

Nevertheless, these are considered to be the actual tasks of methodological science today:
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1. The need to expand the methodological spectrum of the modern teacher through “literary pedagogy”,
“pedagogy of the art text”, “digital humanities”, reading of modern literature.

2. Change of conditions of methodological training of a modern teacher and the need to update the
methodological toolkit.

3. The need to preserve the potential of creativity, methodological mastery, freedom of the teacher as a
teacher and qualified reader in the field of methodology.

4. The search for interactive dialogue links between classical and modern literature, the crisis of motiva-
tional resources of literary education.

5. Actualisation of the possibilities of distance learning, which is waiting for the development of a new
methodology of literary education, digital learning technologies in the context of literary education.

6. The displacement of humanities technologies by global digitalisation, which pushes traditional meth-
odology to the periphery of actual dissertation research [1].

The pedagogical process constantly requires teachers to be able to switch quickly, to master teaching
methods and techniques and the latest digital technologies. The modernisation of the methodological the-
saurus, which has been dynamically familiarised with a flurry of terms from the information space, such as
infographics 7, “sketchbooking”, “booktrayer”, “media
text”, “podcast”, “longride”, “art objects”, “storytelling”, “scaffolding”. Nevertheless, methodological
techniques have played and are playing a significant role in the development of such a trend in modern edu-
cation. They cope well with the task of creative presentation of the content of the readings, contribute to
deeper understanding and better assimilation of the transferred knowledge. As the soviet pedagogue
A.S. Makarenko rightly pointed out that a pedagogical technique as “a way of touching the personality”, so
modern lessons should be built on a completely different scheme where the student should become a living
participant of the educational process. A modern lesson of Russian language and literature should form
meta-subject and personal results, these are problem-dialogue-polemical lessons. When preparing for such a
lesson, the teacher should carefully consider his actions at each stage, taking into account even possible
situations that require improvisation. Therefore, each teacher, striving for the same goals, can enrich his
methodological piggy bank with various techniques for the development of pedagogical competence and his
cultural and creative activity, their roles in the preservation of national identity and values are great [2].

EEINN T

Materials and methods

The novel “Les Misérables” is considered a classic of world literature. From the methodological point
of view, the work in question is a valuable didactic material, as it reflects fundamental socio-cultural and
moral problems that remain relevant in modern society. This novel is a complex multicultural text with a
high cognitive potential. However, its full perception and retrieval of culturally relevant information is pos-
sible only if the learner has developed reading skills, including deep reading, interpretation and analysis. By
applying the method of synthesis of teaching and methodological techniques, we tried to suggest ways to
form students’ interpretive and communicative competences, without which access to the socio-cultural and
historical context of the work would remain limited.

Discussion and Results

Artistic text as a complex, polyfunctional, polycode system is the subject of study from the standpoint
of literary studies, literature teaching methods, cognitive linguistics, intercultural and sociocultural
competence, semiotics in many scientific works. The basic methodological guidelines for the analysis of the
artistic text were developed by such outstanding researchers as Lotman Y.M., Rastier F., Fukson L.Y.,
Kulibina N.V., Zvik 1., Stativka V.l., Novikov L.A., Lileeva A.N. and others. Artistic work is the central
object of interpretation that implies the use of methodical techniques, because as noted in the pedagogical
dictionary: “A technique in pedagogy is a relatively complete element of educational technology, which is
fixed to the general or specific pedagogical culture, the way of pedagogical action in specific conditions” [3;
118]. And in the textbook “Modern Didactics” by Andrei Hutorskij it is noted that teaching techniques are
“elements that allow the teaching method composed of them to occur uniquely” [4; 27].

According to V.I. Zagvjazinskij, a technique is both an element and a certain expression of a method.
He reveals the concept of method on the basis of the analysis of pedagogical techniques and states that the
techniques used, their orientation, their individual features, properties, reflect the essence of the method, and
the nature of a particular method depending on the techniques used also changes. For example, examples of
techniques expressing such a method as conversation can be questions of the teacher or questions of the
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student. Teacher questions characterise a repetitive conversation, while student questions characterise a
heuristic conversation [5; 96].

T.A. Zajceva gives a definition of the term “reception” within the framework of educational activity.
From her point of view, techniques are a consistent set of actions aimed at solving the put forward learning
tasks. These actions set only the general direction of the student’s activity and are not able to make rigid
restrictions and prescriptions, clearly define each step [6].

As N.A. Litvinenko notes, “the whole text of the novel is a struggle of light and darkness, good and
evil, materialism and faith”, and therefore the introduction of modern interactive approaches in the process of
literary analysis allows more effectively reveal the philosophical and moral content of the work and involve
students in a lively dialogue with the text. According to national researchers Zh.Sh. Aden, S.K. Sansyzbaeva,
A.K. Kitibaeva, despite the growing interest in the use of interactive methods in teaching language and
literature, the problem of purposeful application of techniques remains underdeveloped in the Kazakh
scientific and methodological literature. The issues of systematisation of these techniques, determination of
criteria of their effectiveness are especially poorly covered. Thus, there is an objective need for a deeper
scientific and methodological understanding and practical development of these approaches taking into
account the goals of formation of intercultural, reading and communicative competences of future
philologists [7]. After studying such theoretical aspects related to the concept of methodical technique, in this
article we consider the most striking and effective methodical techniques as sketching, quests, role-playing
games, simulations and board games, etc.

Sketchnoting is a relatively new educational and visual-communicative technique, which is an illus-
trative analysis of an artwork through a combination of texts, diagrams, icons and drawings. In educational
practice, it is considered a modern methodological technique of visualising thinking and metaphor within the
framework of “art-integratio”, “creative reading”. Studies at the level of university pedagogy can be found in
the works on active and interactive teaching methods, for example, in the works of I.L. Bim, E.S. Polat,
O.E. Lebedev, Mike Rohde. As part of the sketchbooking techniques for this novel, students are asked to
create visual notes create visual notes as shown in Table where they use drawings, arrows, icons and key
words to reflect the plot lines, characters, key turns and symbolism of the work. The work can be done in
subgroups on A4 or on a large paperboard.

Table
Example of a sketchnoting based on the novel “Les Misérables”
Plot Characters Symbols Key ideas (clouds, quotes,
(storyline in the form of a icons)
road or timeline)

The theft of bread is the be- |Jean Valjean — chains |Silver candlesticks- Silver candlesticks-forgiveness
ginning of Valjean’s jour-  |— candles — heart. forgiveness and light. Chains- |and light. Chains — imprison-
ney. Cosette — bucket — imprisonment, the past, guilt. |ment, the past, guilt. Barricade-
The meeting with the bishop |flower — book. Javert —|Barricade- revolution, sacri- |revolution, sacrifice.
is the moral breaking point. |police star — scales —  |fice. Church — a spiritual turning
Adoption of Cosette — care |cliff. Fantine — comb — |Church — a spiritual turning |point, faith.
and redemption. Javert’s tears — grave. Gavroche [point, faith. Paris — chaos, society, con-
persecution — the constant |— slingshot — song — [Paris — chaos, society, con- |flict.
threat of the law. barricade. flict.
Barricades — the choice
between freedom and life.
Death — as the outcome of
spiritual purification.

In order to effectively master the content of the novel, the use of the method of sketching contributes to
the high involvement of students in the process of studying the dilemma of good and evil, because it turns
the analysis of the text into an active and creative action. The involvement is achieved by the fact that stu-
dents do not simply perceive information passively, but visualise the plot, images and ideas, creating person-
ally coloured schemes, drawings and associations. This technique allows each student to independently struc-
ture the material, highlight key points, engage creative thinking and express their own understanding of the
text in graphic form. Sketchbooking makes the study of this novel more comprehensible, emotionally rich
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and interactive, forming in students a sense of involvement in the literary process and developing their read-
ing competence in general.

Simulation (from Latin simulatio — “recreation”, “pretend”, “image”, “reproduction”) is an
interactive, modelling technique that allows students to reproduce or replay key situations, conflicts,
dilemmas reflected in the novel. In literary studies, this method has been transformed as modelling the
behaviour of characters, reproducing the conflicts, moral choices and historical and social circumstances in
which the text unfolds. It is a method that translates the theoretical understanding of the text into a practical,
action-oriented field, ensuring deep personal involvement.

An expressive example of depicting “goodness” is the protagonist of this novel, Jean Valjean, who is
sent to penal servitude for stealing bread for his sister’s starving children. Having come to the penal
servitude as an honest man, after 19 years he returns from there as a complete criminal. It becomes clear that
the protagonist is not very sociable. He is, in the full sense of the word, an outcast; no one wants to let him
sleep over, even the dog kicks him out of his kennel. Based on the fact that the prototype of Jean Valjean is
taken from life, the simulation method “The Life of Jean Valjean” can be used to discuss his moral portrait.
In the simulation, participants live key episodes in the life of Jean Valjean. Participants live and empathise
with key episodes in Valjean’s life:

1. Stealing bread

2. The escape from prison

3. The episode with the bishop’s silver and the decision to rescue Cosette.

Players are faced with choices that determine their future path. After each episode, they receive feed-
back revealing how their actions affect the fate of the characters and society’s perception. In this way, the
purpose of the simulation aims to recognise the moral dilemmas faced by Valjean and explore his moral de-
velopment. Participants deepen their understanding of Victor Hugo’s philosophy of forgiveness and redemp-
tion through practical participation in the fate of the protagonist. The methodological task of the teacher is to
skilfully guide students by offering dilemma situations:

Situation 1: Did Jean Valjean have to steal bread to survive?

Situation 2: Javert is faced with the dilemma of duty and mercy—what to do?

Situation 3: Should Marius leave the fight for revolution for love?

This stage of the lesson can be brought to an end through the creation of a “Virtual Trial” where
students choose their own roles. Thus, the simulation method (discussion simulation, virtual simulation) in
order to reveal the essence of the ethical dilemma of good and evil in “Les Misérables” aims to explore the
moral issues embedded in the work. Student participants discuss the key dilemmas by taking the point of
view of different characters. For example, they may analyse whether Jean Valjean was right to steal bread for
survival, or reflect on the conflict between duty and mercy experienced by Inspector Javert. Questions are
also raised about the choice between love and revolutionary struggle in the fate of Marius. This format
allows for a deeper understanding of the motivation of the characters, to comprehend Victor Hugo’s
philosophy and to apply the knowledge gained to discuss the multifaceted nature of contemporary ethical
issues. In today’s changing world, it is important to focus students’ attention on the intellectual and moral
gualities of the individual, which should be considered in a broad social context.

Situational technique “Impromptu” (from French impromptu, Latin in promptu—-“unprepared”,
“suddenly”, “on the spot™). In methodological literature this term has come to be used as a designation of a
situational speech technique in which students build a statement on the basis of a spontaneous reaction to a
word, image or situation, without a pre-prepared text. Each student is given cards with key words related to
literary interaction. The first student starts the story by using the word he/she has been given. The next
student should continue the story and use “his/her” word without changing the topic.

Execution example:

1. First student (card: “Bishop Miriel”):

“After meeting Bishop Miriel, Jean Valjean redefined his life, realising the power of mercy”.

2. Second student (card: “Mercy”):

“Mercy becomes the main principle that guides Valjean’s actions, especially when he saves Cosette
from the cruel Thénardier”.

3. Third student (card: “Thénardier™):

“The Thénardier family is shown as an example of selfishness and inhumanity, but they also reflect the
dark side of poverty shown by Hugo”.
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This technique actually builds students’ communicative skills as spontaneous interpretation, contextual
speech improvisation, reflecting on the underlying ideas of the work such as mercy, justice, moral choice,
social inequality and spiritual rebirth. Through turn-taking, students learn to listen to each other, to continue
their thoughts logically, to use literary terms and examples from the text.

The VR quest “Secrets of Cosette’s Past” invites players to immerse themselves in the interactive en-
vironment of the village of Montfermeil, where they explore the life circumstances of Cosette, who suffers
from the abuse of the Thénardier family. Students explore Montfermey and an encounter with Thénardier.
Players interact with virtual objects and characters: they can collect clues, talk to Thénardier and other vil-
lagers to uncover the truth about Cosette’s difficult life. The quest culminates in a re-creation of the scene of
Jean Valjean’s meeting with Cosette, in which players decide how to help the girl find her freedom. This
format not only promotes a deep understanding of the theme of social injustice, but each student participant
emotionally immerses themselves in the context, develops empathy and realises the importance of protecting
the weak and defenceless. To enhance the methodology, the quest can be supplemented with time manage-
ment elements (example: time limits for completing tasks) and different paths with alternative outcomes to
emphasise the importance of moral choices.

Board games in literary studies are a modern method of activating thinking, emotional response and
critical reflection, which combines analysis, creativity and playful excitement. They make the study of litera-
ture a deep and lively process that reveals the semantic layers of a work through engagement and coopera-
tion. Board games in teaching are based on the activity approach (A.N. Leontiev, L.S. Vygotsky), game ped-
agogy (K. Gross, J. Piaget), the theory of semantic reading, constructivism (J. Bruner), elements of
gamification in teaching (K. Kap).

The methodological model of the board game “Fates of Characters” is an interactive technique based on
the principles of activity and person-centred approaches, aimed at deepening literary interpretation through
meaningful interaction with the text. The aim of the game is to analyse intra-textual connections, characters’
actions and their consequences in the plot structure of Hugo’s novel “Les Misérables”. During the game, the
teacher gives students cards with characters (Jean Valjean, Fantine, Cosette, Marius, Javert, etc.), after which
the participants discuss: what actions the hero committed, what their motives were, and how these actions
influenced other characters and the development of the plot. The game contributes to the formation of com-
municative and interpretive competences, develops skills to analyse cause-and-effect relationships, and also
activates the value perception of the fiction text, creating conditions for meaningful and emotional involve-
ment in reading. Moving around the playing field, students can answer questions related to plot twists, such
as: Why did Javert commit suicide? How did Fantine become a victim of the system? Why did Jean Valjean
decide to take the blame for another person by posing as a convict? Why did Cosette become a symbol of
hope and redemption for Jean Valjean? How did Jean Valjean escape arrest after being exposed in court?
Why did Thénardier deceitfully keep Cosette with him despite his promise to take care of her? What events
led to Fantine’s downfall? What led Gavroche to sacrifice himself at the barricades? Why did Marius initial-
ly reject the help of his grandfather Gillorman?

Each correct answer moves the player closer to the finale—the symbolic victory of good over evil.
These techniques not only stimulate student interest, but also encourage students to immerse themselves in
the historical, philosophical, and cultural context of the work [8, 9]. Through this integrated approach,
students can gain a deeper understanding of complex moral dilemmas, explore the symbolism and
philosophy of the text, and develop critical thinking and teamwork skills.

When applying the technique of “associative support”, each student should prepare an outline on the
content of the read chapter of a literary work, which is based on the technology of creating a set of
associative symbols. Associations can be by system of images, by time, by place, causal, for example:

Barricades: the struggle for freedom, unity of the people and resistance to oppression. Barricades sym-
bolise not only physical defence but also the ideological line between the old and new society.

The bishop’s candles: hope and mercy. They symbolise light in the darkness, moral rebirth and inspi-
ration for Jean Valjean.

The sewer tunnels: hidden aspects of society, a metaphor for the “bottom” of human life. They repre-
sent the path of purification and salvation, the hidden problems of the city that are rarely talked about.

Cosette’s doll: innocence, childhood and the transition from humiliation to happiness. The doll also re-
flects Jean Valjean’s sacrifice for her happiness.

The Book of Jean Valjean: a human destiny through adversity and a symbol of spiritual rebirth.
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Shadows and Light: the struggle between good and evil, the path from the darkness of sins to the light
of redemption.

Barricade Song: the voice of the oppressed, the quest for freedom and equality.

Another example is the “Patient listener” technique. The aim of the exercise is to activate the
communication partner, to get him/her “talking” so that a full-fledged dialogue can take place. One should
“keep in the shade” while the interlocutor is actively expressing himself, demonstrating his interest in the
problem under discussion and trying to express his “I”.

The “Fancy Addition/Trip” technique is considered a technique not only for engagement, but also for
training flexible and non-standard thinking. The teacher-wordsmith adds a fantastic element to a real
situation: changes the value of a parameter that is actually unchanged, transfers a real historical person or a
literary character, mainly the protagonist, proposes to consider a fictional animal in an existing biocenosis or
to study a certain situation through the eyes of an alien.

“Insert” or “Field Notes” allows the learner to keep track of their understanding of the text or passage
they have read, or the task they have completed. It is technically a very simple technique, but it helps the
learner greatly in forming a summative summary.

The student should follow the basic principles of creating an outline: associativity, semantic outline,
structure, autonomy of structural components, brevity. This support can be primitive, overwhelming,
strange—the main thing is that it evokes certain associations related to the study of materials and helps to
restore the necessary information.

Conclusion

We share the opinion of A.A. Gin who considered the techniques as a “tool of creativity”, the presented
formulations of pedagogical techniques best reflect its meaning-creative joint activity of a teacher and a
student in the educational process for the effective achievement of common goals [10; 3]. In fact,
pedagogical techniques form an individual style of the teacher’s activity, form his “charisma”, allow not to
reduce the interest and productivity of labour in the class, to maintain sustainable motivation [11].

Thus, based on the results of the study, we can state that, methodological techniques form interpretive
and communicative competence, students understand complex moral dilemmas, deep philosophy of the text,
as well as develop skills of critical thinking and teamwork.

Methodological tasks largely fall on the shoulders of the language teacher, being for him/her a serious
challenge to preserve the subject “literature”. By introducing these detailed methodological techniques into a
wide educational practice, the mission to expand and supplement the renewal of the teacher’s methodological
toolkit and to formulate new impulses for the development of methodological science in the new reality
would be fulfilled.
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Kepkem MaTinai Taamayaa 3amaHayn HHTepOeICeHai dAicTeMelIiK amaJaap
(BuxkTop I''OroHBIH «AJIacTaJIFAHIAP» POMAHBIHAAFBI «aJaMTIePIILTiK MeH
3YJIBIMABIKY THJIEMMACBIH TAJ/1ay Heri3iHjae)

Kepkem onmeOmerti Tanmali aimy iCKepiiKTepi CTYAEHTTEpIiH KOMMYHHMKATHUBTIK, TYHCIHE OKM ajly >XoHE
MHTEpHpeTalysiay Ky3bIpeTTUINH KalbIITaCThIPa OTBIPHII, COJ HIBIFAPMAHBIH TYHFUBIK TEPEH MarbIHACHIH
TOJNIBIK TYCIHYTe Kemin Oojangsl. MakajgaHbIH MakcaThl — Ofe0H MOHAEPIl OKBITY asChIHAAa YHHBEPCHUTET
OKBITYLIBLIAPBl KOJJIaHA aJaThlH 3aMaHayd oJlicTep MEH aMajJap/bl KapacThlpy. ByriHie memarorukansik
’KOO-ga Gomamak opeIC Tifli jkKoHE 94eOHETI OKBITYIIBLUIAPHI KOPKEM IIbIFapMaNapAbl ©3/€pi TONBIKKAHIBI
TaJjial, TYCiHE alybl KakeT, opi Oonamiak CTyIeHTTepiHe Tajjay JarAbUIapblH MEHTepTe allybl ©3€KTi
nenarorukaiblk Macene. Oceiran opail JKOO oneOueTTaHbIMABIK KypcTap IIeHOEpiHAe KopkeM o1eOHeTTi
OKBITYJIa 9JiCTep MEH aMayaapbl MOAEPHU3aLMsIay KaKeTTUIrT TyblHOanm oTelp. byn makamama B.I'roro
IIBIFAPMaIIBUTBIFBIHIAFEl  «@IAMIePIIUIK JKOHE 3YIBIMABIK»Y (QUIOCO(MSIIBIK IUIEMMAChIH 3€pPTTEYIiH
OiCTeMENiK O3BIK YJTICIH YCBIHY YIOiH 3(QQEKTHBTI Tajmayra YHPETYHOiH MNpPaKTHKAJIBIK KaXeTTUTiri
KOPCETINi. AN 3epTTey HOTIKEJepi YCHIHBUIFAH aMalIapAbl KOJIAaHy CTYISHTTEPIiH TONTa dPEKET €Ty Ipi
CBIHH OWay KY3BIPETTUTIKTEpiH MJaMBITaTHIH KepceTim oThlp. COHBIMEH Karap OCBIHAAH Kypaemi
HIBIFapMaapAbl TaNAay YIIH MIETENIIK )KOHEe OTaHIBIK dMIICTEMEIIK oeOneTTep i 3epTTeyAiH HOTIKECiHAe
3aMaHayH 9JliCTeMelliK aMalaapra aHbIKTaMa Oepiii )KoHe oJlap/IblH HEri3ri oliCTeMelliK apTHIKIIBUIBIKTaph
HAKTBUIAHIBl. POMaHHAH KEJTIPUIreH TepeH MOJCHH Te3aypycTaFbl Y3IHAUICPAI 91cOHEeTTaAHBIMIIBIK
TaNJayAblH OIIiCTEMETiK YATiIepi TYXKBIPBIMAANBIN, CTYACHTTEpPIiH cabakka O€JCeHAI KaThICYHI,
MOJIEMUKAIIBIK AUCKYPCKA JKETENeHTIH IUAAKTHKAIBIK MiHAETTep aHBIKTANAbl. OKBITYIIBIHBIH 9J[iCHAMAJIBIK
CaHABIFBI JKAaHAPBIN, TOJIBIFBIN TYPYBl YIIH, SFHH OHBIH IEJarorMKaJIBIK LIeOepiiriH apTTHIPYIbIH
SMiCTEMEIIK >KOJAAphl YCHIHBUIABL. JKypri3iireH 3eprreynep oae0W MIbIFapMaHbl Tajiayaa KOJJIaHBUFaH
aMan/iapJblH  CTYJCHTTEPIIH KOMMYHHKATHUBTIK, HHTEpIpETAlMsiay IaFIbulapblH JaMBITHIN, KypAeni
MOpaJIbBIK JHJIeMMaNIap/bl TYCiHYiHE, MOTIH (QMUIOCOPHACHIH TEPEH YFBIHYFA, MOJIEMUKAIBIK MiKipTaJacThl
AMBITYFa MYMKIHIIK OepeTiHiH KepceTTi. ¥CHIHBUIFaH OIICTEMENiK TYXKBIPHIMAAD ONeOUETTI OKBITY
omicteMeci, pUIOIOT s, Till MOICHHETIHIH KaHa calalapbiH TONBIKTBIPY/Ia 631H/IIK YJIeC Kocaabl. 3epTTeYaiH
MPaKTHUKAIBIK MaHBI3IBLIBIFI [IETEN 9JCOMETI, 9eOHETTI OKBITY 9MICTeMeCi calanapbl OOMBIHIIA JJICKTHBTI
KypcTap MeH OJICTEMeNiK HYCKAyJBIKTap KypacThpyAa KOJJIAHBUIQABL 3epTTey HOTHXKENepiH KopKeM
MOTIHII KOMMYHHUKATHBTi-OaFiapibl OKBITYZa, COHZIai-aK OKy-SAiCTeMENiK Kypaigapiasl a3ipieyle
naiinananyra Gonanpl. KapacThIpbuFaH 3aMaHayW OHiCTEMENiK HMHTEpOEeNCEH[i amaigapibl KeH KeJeMIe
OKBITY TOXKIpHOECiHEe eHTi3y apKbpUIBI ONeOMEeTTi OKBITY/a OKBITYIIBUIAP OICTEMENIK CaHIBIKIIATapbIH
TOJIBIKTBIPA aNaJbl.

Kinm ce3dep: omicreMenik amall, WHTEpOENCEHIl ONiC, KOPKEM oneOHeT, KOMMYHUKATHUBTIK IarabLiap,
TYHCIHY KY3bIPETTiIiri.

b. ba3zsuioBa, M. Teken, ®. MamegoBa

CoBpeMeHHbIe HHTEPAKTHBHBIE METOAMYeCKHE NPUEMBI IPpH padoTe ¢
XY/I0?KeCTBEHHBIM TEKCTOM (HA OCHOBE aHAJIN3a dTHYECKO# THJIeMMbI «100pa | 3J1a»
B nnpousBenenun «Oreepxennsie» B. I'toro)

PasButne ymeHuit ananmsa XyJ0KeCTBEHHOTO TEKCTa, HalpaBJIeHHOEe Ha (OPMHUPOBAHIE KOMMYHUKaTUBHOM,
YUTATENBCKOX M MHTEPNPETALUOHHON KOMIIETEHLUH, COCOOCTBYET PA3BUTHIO y CTYAEHTOB HAaBBIKOB OC-
MBICJIEHHOTO YTEHHMS U TIOHMMaHHs TIyOWHHBIX MAel npousBeneHus. Llenp cratbm — NpeNCTaBUTh
COBPEMEHHbIE MHTEPAKTHBHBIE MTPUEMBI 00YUEHHUS, KOTOPBIE MOTYT OBbITh MCIOJB30BaHbI MPENOIaBaTEIIMH
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BY30B IIPH NPETIOAABAHUY JIMTEPATYPOBEAYECKUX AUCLHIUIMH. Bormpoc (popMUpOBaHHS MHTEPIPETALMOHHBIX
HaBBIKOB Y CTYACHTOB IPUOOpETaeT 0co0yI0 3HAaYMMOCTh B KOHTEKCTE NMOATOTOBKHM OYAyIIUX yuuTeneil pyc-
CKOTO SI3bIKa U JIUTEPATYpHl B MEAArOrMYECKUX By3ax. Bynyliue CrenuaancTsl J0JKHBI HE TOJBKO BIACTh
METOJIaMH aHAJIN3a U HHTEPIPETAIMH XyI0KECTBEHHOI0 TeKCTa, HO M 00J1aJaTh METOJUIECKOH TOTOBHOCTHIO
K TIepe/iaue STUX YMEHUH yJamumcs. B cBs3n ¢ 3THM BO3HHKaeT 00BEKTHBHASI HOTPEOHOCTH B MOJICPHHU3AIINHI
MOAXO/OB U TIPHEMOB OOy4YeHHs 4YTeHHs. B 4acTHOCTH, Ha3pena mpakTHdecKas MOTPeOHOCTh B pa3paboTke
3¢ dexTHBHON METONVKM NperogaBaHMsl TBOpYecKoro Hacieaus B. [loro B paMkax By30BCKOTO Kypca.
Pe3ynbraThl NPOBEICHHOTO MCCIEA0BAHUS MOKA3bIBAIOT MyTH (JOPMHUPOBAHUS Y CTYJCHTOB HaBBIKOB KPHUTH-
YECKOT'0 MBIIIICHUS U KOMaHJHOTO B3aUMOACHCTBYA NPH aHau3e HUocopCckoi TUIeMMBbI «100pa U 31a» B
XYJIO)KECTBEHHOM TEKCTe. B craThe JaHbl OIpENEICHUS COBPEMEHHBIM HHTEPAKTHUBHBIM IIpHEMaM,
0003HaYECHBI UX OCHOBHBIC IIPEUMYIIECTBA, BbIIBJICHHbBIC HA OCHOBE H3YYCHHS OTCUECTBECHHOI U 3apyOeKHON
MeToaudeckoil yureparypbl. CHopMyaHpoBaHBI METOANYECKHE MOJEIH JIMTEPaTypOBEAYECKOTO aHAIIM3a
OTPHIBKOB C SIPKO BBIP@)XEHHBIM KYJIBTYPHBIM TE3aypycoM, ONpeJelieHbl IUNaKTHUeCKHe 3aJadd
nperojaBaTess A1 HOAJCp)KaHWS IOJEMHYECKOH pedd, CIIOCOOCTBYIOIIEH BBICOKOH BOBICYEHHOCTH
CTYIeHTOB Ha 3aHATHAX. OOOCHOBAHEI IIyTH COBEPIICHCTBOBAHMS METOHIECKOTO MacTepCTBa Ipero iaBaTe-
751, OOHOBJEHHWE W pacCHIMpEeHHe €ro METOJMYECKOro HHCTpyMeHTapHsi. Ha ocHOBaHWH IIPOBEIEHHOTO
HCCIICZIOBAaHUSI MOXKHO KOHCTaTHPOBATh, YTO METOAMYECKHE IPUEMBI CIOCOOCTBYIOT ()OPMHUPOBAHUIO MHTEP-
HPETAlMOHHOW U KOMMYHHKAaTHBHOW KOMIICTCHILMH CTYJEHTOB, Pa3BHTHIO Y HHUX CHOCOOHOCTH MOHHMMATh
CIIOKHBIC MOpAJbHBIC JAWIEMMBI, TIJIyOMHHYIO (GHUIOCOGHI0 TEKCTa, a TAKKEe PpasBUTHIO HAaBBIKOB
nojieMu4ecko peuyn. OCHOBHBIE TEOPETHYECKHE BBIBOJABI HCCIENOBAaHUS BHOCAT BKJIAn B pa3BUTHE
COBPEMEHHOW METOJMKHU IIPEroJaBaHMs JINTEPATyphl, (HIONOTHU M SI3BIKOBOM KYNBTYpHI. IIpakTHueckas
3HAYMMOCTH HPOSIBISICTCS] B Pa3pabOTKe IEKTUBHBIX KYPCOB U METOAMYECKUX PEKOMEHIANHU Mo 3apy0ex-
HOH JUTepaType, METOJUKE MPEIoIaBaHusI JIUTepaTyphl. Pe3yabTaTel HCCIeIOBaHUS MOTYT HaHTH IpUMEHe-
HHE B IIOCJICAYIOIIEM H3y4YEHHH XYIOXXECTBEHHBIX TEKCTOB IPH KOMMYHHKaTHBHO-OPHEHTHPOBAHHOM
o0y4eHHH, a TaKkKe B X0l pa3pabdOTKH METOAWYecKHX mnocobuii. [Ipu BBemeHWHM AaHHBIX HOAPOOHO
OIIMCAHHBIX MHTEPAKTHBHBIX METOAMYECKMX HNPUEMOB B LIMPOKYIO 0Opa30BaTENbHYIO MPAKTHKY Obuia ObI
BBIIOJIHEHA MUCCHS 110 PACIIUPEHHIO U OOHOBJICHUIO METOJMYECKON KOIMIIKH MPENojaBaTels IUTepaTyphbl.

Kuiouegvie  cnoséa:  METOAMYECKHMM  NpUEM, HHTEPAaKTUBHBIM  METOZ, XYAOKECTBEHHBIH  TEKCT,
KOMMYHUKaTUBHBIC HABBIKH, YUTATEIbCKAss KOMIETEHTHOCTh
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