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The use of critical thinking technology at the Russian language classes

This article is devoted to the problem of forming students ' critical thinking. According to the authors, this
problem is often left without proper attention from the teacher. The article considers the possibility of intro-
ducing and using critical thinking technology in the educational process, and analyzes the main approaches to
this definition. Special emphasis is placed on the techniques and methods that must be used at different stages
of learning the Russian language, as well as specific examples of the use of these methods. The necessity of
generalizing conceptual research and deepening the theoretical model of critical thinking is stated. Special at-
tention is paid to the structure of the lesson and the techniques of this technology. The article analyzes the
concept of critical thinking as a factor of professional competence, the main principles and technological
phases of its development, as well as four main variants of the organization of critical thinking in students.
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The technology of critical thinking is one of the new educational technologies. It was proposed in the
mid 90-ies of the XX century by American psychologists D. Steel, C. Meredith and C. Temple. The term
«critical thinking» is understood as a system of mental characteristics and communicative qualities of a per-
son that allow working effectively with information.

The purpose of this technology is the development of students' mental skills, which are necessary not
only in studies, but also in ordinary life. The ability to make informed decisions, work with information, ana-
lyze various aspects of phenomena, and so on. This technology is aimed at the development of the student,
whose main indicators are appraisal, openness to new ideas, own opinion and reflection of their own judg-
ments. Features of this technology are:

— the educational process is based on the laws of the interaction of personality and information, the laws

and mechanisms of cognition;

— at the stages of technology, various forms and strategies for working with text and the organization of

discussions can be applied;

— technology strategies allow all training to be carried out on the basis of the principles of cooperation,

joint planning and reflection.

To think critically is to

— Be curious;

— Use research methods;

— Ask questions to yourself;

— Reveal the causes and consequences of facts;

— Carry out a systematic search for answers;

— Doubt in the generally accepted truths;

— Develop a point of view and the ability to defend it with logical arguments;

— Attention to the opponent’s arguments and their logical understanding.

A student who is able to think critically, has a variety of ways of understanding and evaluating infor-
mation, can highlight contradictions, argue his point of view, relying not only on his knowledge, but also on
the opinion of the interlocutor. He can carry out a systematic search for answers to questions, reveal the
causes and consequences of facts.

Critical thinking does not appear on its own. To achieve any effect, it is necessary to make maximum
efforts to improve and develop thinking. Each new fact is subjected to critical and rational deliberation, and
the process of cognition acquires individuality and becomes productive. The desire of people for criticality
and self-criticism is great, but the lack of knowledge and ability to apply this knowledge in practice can lead
to criticism, i.e. wrong criticism. This problem will find its solution only with the unity of theoretical and
practical research. V.I. Lenin asserted: «In order to really know an object, it is necessary to embrace, study
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all its sides, all connections and» mediations». We will never achieve this fully, but the requirement of com-
prehensiveness will warn us against mistakes and necrosis [2; 290].

Some features of the development and manifestations of the criticality of thinking in ontogenesis are in-
dicated in studies on developmental psychology. In particular, they emphasize that the criticality of thinking
increases with the age of students, and their self-esteem becomes more and more adequate [1; 546]. As a re-
sult, all hope is assigned to higher education institutions, where there is also the possibility of simple rash
«memorization» of subjects, without forming their own point of view.

Critical thinking has 5 characteristics (D. Klester):

— Firstly, it is independent thinking;

— Secondly, this is generalized thinking;

— Thirdly, this is problematic and evaluative thinking;

— Fourth — this is reasoned thinking;

— Fifth, this is social thinking.

In the RCM program, the definition of critical thinking consists of 6 components.

Critical Thinker:

— Forms own opinion;

— Makes a deliberate choice between different opinions;

— solves problems;

— gives reason;

— Appreciates teamwork in which a common opinion emerges;

— Able to appreciate the point of view of others and recognizes that a person’s perception and attitude to
any issue is shaped by many factors.

The technology of critical thinking uses 3 successive stages: «challenge — comprehension of new in-
formation — reflection (reflection)y.

Stage 1 — Challenge. At this phase, the knowledge available to students is updated, interest in the sub-
ject under discussion arises. To wake up a call, you can use a drawing, question, task, problem, situation,
brainstorming, working with key terms, inverted logical circuits, free writing, breakdown into clusters (build-
ing a logograph — highlighting blocks of ideas), etc.

This stage has two goals: the first is the implementation of several important cognitive activities. First,
the student is actively involved in the challenge of what he already knows about this topic. This forces the
student to analyze their own knowledge and begin to think about the topic, which they will soon begin to
understand in detail. Of great importance is the fact that through this activity the student determines the level
of his own knowledge, to which new ones can be added. This very important knowledge becomes strong if it
is acquired in the context of what a person already knows and understands.

The learning process is the process of linking the new with the already known one. Thus, helping stu-
dents reconstruct previous knowledge and ideas can lay the broadest foundations in order to achieve a long-
term understanding of new information. It also helps to illuminate misunderstandings, confusion, or errors in
knowledge that never occurred if an active review of existing knowledge and beliefs had not taken place.

The second goal is the activation of the student. Learning is active, not passive activity. Too often, stu-
dents sit passively in classrooms, listening to their teachers who think all the time. Whereas trainees just sit
or think about something of their own. In order for students to consciously, thoroughly and critically ap-
proach the understanding of new information, they must take an active part in the learning process.

The tasks of the 1st stage are:

— independent updating of existing knowledge on the topic and the awakening of cognitive activity;

— independent determination by students of directions in the study of the topic, those aspects of it that I
would like to discuss and comprehend;

—at this phase of working with information, the student determines for himself the meaning:
«What does this mean for me?», «Why do I need this?».

Stage 2 — Comprehension of new information. The teacher offers students new information that they
need to work out. This is the stage at where the learner meets new information. This contact may take the
form of reading a text, watching a movie, listening to speeches, or performing experiments. This is also the
stage of training, during which teachers have the least impact on the student. It is during this stage that the
student must independently and actively participate in this work. There are teaching strategies that maintain a
high level of student activity all the time.
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The main task of the stage of reflection is to maintain the activity, interest and inertia of movement cre-
ated during the stage of challenge — this is the first. The second is supporting students' efforts to track their
own understanding, when students track their own understanding, they relate new information to their well-
established ideas, they consciously link the new to the already known.

Stage 3 — Reflection, Thinking. There is a comprehension of all the information obtained the 2-nd dur-
ing stage.

Objectives of the reflection phase:

— to help students to independently generalize the studied material;

— to help yourself determine the direction in further study of the material

During this stage, students reinforce new knowledge and actively revise their ideas. It is at the stage that
students make new knowledge their own.

At this stage, several important goals are planned. First of all, students should express new ideas and in-
formation in their own words. Students better remember what they understood in their own context, express-
ing it in their own words. This understanding is long-term. When a person actively reformulates understand-
ing using his own vocabulary, he creates a personal meaningful text.

The second goal of this stage is an active exchange of ideas between students, which gives them the op-
portunity to expand their expressive vocabulary, as well as get acquainted with various representations. Then
they can build their own ideas based on them.

The role of the teacher in the development technology of CM:

— Directs students' efforts in a certain direction;

— Encounters various judgments;

— Creates conditions encouraging the adoption of independent decisions;

— Gives students the opportunity to draw conclusions on their own;

— Prepares new cognitive situations within existing ones.

Forms and means of development of CM:

— Data collection;

— Text analysis;

— Comparison of alternative points of view;

— collective discussion;

— Different types of group and pair work;

— Debate;

— Discussions;

— Publication of students' written work.

Used techniques in the Russian language classes:

Stage 1 — Challenge

Reception «Let's dig into the memory»

1. What is the topic? (name her);

2. What do you already know about this?

3. What did you expect or feel the need to know?

4. Why do you need to know this?

The teacher announces the topic of the lesson, for example: «My small homeland.»

However, before students begin to work with literature, he suggests a little thought about a small home-
land. Take a sheet of paper and a pen and within a minute answer the question: What do we call a small
homeland?

It is important to write down everything that comes to mind. It does not matter if what is written down
is correct or not.

After students have written down everything that they call a small homeland, it is necessary to discuss
this with a partner.

After the partners have completed their discussion, group members should share their knowledge about
the small homeland. As they share their knowledge, the teacher writes their ideas on a piece of paper at-
tached to a wall or on a blackboard. Any disagreement should be tabled. He asks from time to time the ques-
tion of whether everyone agrees with what is said. Discussions and friendly disagreements on the issues dis-
cussed also contribute well.
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Reception «Association»

Students are invited to read the topic of the lesson and answer the question:

— What can we talk about in the lesson?

— What association do you have when you hear the phrase: «small homeland»?

Students list all associations that have arisen. which the teacher also writes on a piece of paper or a
blackboard

Reception «Confused Logical Chains»

Students integrate their own ideas with the ideas outlined in the text in order to move to a new under-
standing.

Correct and incorrect quotes are written on the board, students should read and put the «+» sign where
they believe that the statement is correct and the «-» sign where in their opinion it is not true. For example, a
quiz about the West Kazakhstan region.

Stage 2 — Reflections

The stage of reflection solves the following tasks:

— non-abstract reading of the text;

— emotional perception.

Reception «Field Marks»

Students receive the text and make notes in it:

«+» — put in the margins, if what you read corresponds to what you know;

«-» — put in the margin if what you read is contrary to what you knew or thought you knew;

«V» — put in the margin if what you read is new;

«?» — put in the margin if what you read is incomprehensible or you would like to receive more de-
tailed information on this issue.

Thus, in the process of reading the text, students make four types of marginal notes, in accordance with
their knowledge and understanding. Time for work is allocated depending on the volume of text

Reception «Bloom Chamomile»

Question structure:

Type I — simple questions. They require unambiguous answers (for example: what?, where?,
when?, Etc.)

Type II — clarifying questions (For example: you said something...)

Type III — practical issues (For example: How what we learned is related to life...)

Type IV — assessment questions. They require students to evaluate, compare (For example: What is
your attitude to this topic)

V type — creative questions. They require students to show prerequisites, make a forecast (For exam-
ple: What would you do if the situation developed in this way)

VI type — interpretation questions. In essence, refinement of the point of view, search for a hypothesis,
transfer of knowledge to another area (For example: What opinions, in your opinion, correspond to the exist-
ing order of things)

Stage of reflection

At this stage, one, but very important task is solved:

— adjustment and systematization of knowledge.

Reception «Clustery

I use clustering quite often both at the call stage and at the reflection stage. This is a pedagogical strate-
gy that helps students to think freely and openly about a topic, is used to stimulate thought activity before a
topic is defined or as a means to summarize, stimulate the emergence of new associations or graphic repre-
sentations of new ideas. This written type of activity serves as a tool for teaching written language, gives ac-
cess to one’s own knowledge, understanding or ideas about a particular topic. Clustering is very simple and
easy to remember:

1. You must write a keyword or sentence in the middle of the sheet or board.

2. Next, write down the words or sentences that come to mind in connection with this topic.

3. As ideas arise, connections must be established between them.

Reception «Sincwain»

Students review what they once knew, learn new things, and systematize all knowledge. The ability to
summarize information, to express complex ideas, feelings and ideas in a few words is an important skill.
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It requires thoughtful reflection, based on a rich conceptual reserve. Sincwain is a poem that requires a syn-
thesis of information and material in short terms.

Each student is given 5—7 minutes to write a sincwain. Then he will turn to his partner and they will
make one of two sincwains, with which both will agree. This will give them the opportunity to talk about
why they wrote it and once again critically examine this topic. In addition, this method will require that par-
ticipants listen to each other and extract from the works of others those ideas that they can link with their
own. Then the whole class can get acquainted with paired sincwains.

The rules for writing Sincwain:

1. In the first line, the topic is called one word (noun).

2. The second line is a description of the topic in a nutshell (two adjectives).

3. The third line is a description of the action within the topic in three verbs.

4. The fourth is a four-word phrase that shows the relationship to the topic.

5. A synonym from one word, which will repeat the essence of the topic.

Reception Essays

This type of writing assignment is used by me at the end of the lesson to help students summarize their
knowledge of the topic being studied. I ask students to answer two questions:

— What did they learn about the topic?

— What would you like to know? (or ask a question to which they did not receive an answer).

The Six Hats of Critical Thinking Reception

I usually use this task at the stage of generalization and systematization, i.e. at the stage of reflection.
The essence of the technique is as follows: the class is divided into six groups, each group «tries on its hat,
six points of view are expressed on the same problem.

«White hat» -> ATISTIC (facts on the problem are ascertained, without discussion);

«Yellow haty -> POSITIVE (positive points are expressed);

«Black hat» -> NEGATIVE (the group notes negative points on the problem being studied);

«Blue hat» -> ANALYTICAL (analysis is carried out, the group answers questions: why? Why? Com-
munication?);

«Green haty -~ CREATIVE (you can express the most «crazy ideas and assumptions»);

«Red hat» -> EMOTIONAL (the group formulates their emotions that they experienced when working
with the material)

Reception «Keywordsy

Based on these words, make a story-guess or story-summing up of any event. The main thing is to use
all keywords in the text.

Mutual Learning Reception

The easiest way to learn is by teaching others. Mutual learning occurs in groups of four to seven people.
All of them are given copies of the same text. Students take turns playing the role of a teacher, a role that
requires them to perform five specific actions:

1) the «teacher» summarizes the content of the paragraph;

2) he comes up with a question for the text and asks other students for it

The ability to form creative and critical thinking and teach these types of students determines the level
of professional competence of the teacher. From how the teacher will be able to teach students critical think-
ing, provide perception, memorization, understanding, comprehension and other thought processes, the
productivity of students, and, consequently, the effectiveness of the learning process itself depends [3; 28].

Critical thinking is a necessary component of the professional competence of not only the teacher, who
also directs students in the direction of rational thinking, but also of parents, who often completely limit the
freedom of the child. Since critical thinking is social, it most often manifests itself in various discussions,
disputes, and arguments of teachers and students. In such cases, students are equal participants in what is
happening, and perceive the learning process not just as memorizing a scientific program, but as an exchange
of experience between students and the teacher. The relations that develop between the teacher and the stu-
dents «exempt the teacher from the role of a know-it-all, but make him accept the equally difficult role of the
organizer of the process of cognitiony.

To talk about the development and formation of critical thinking of young people means talking about
the development of their goal-setting to improve the quality of their rational thinking, to improve certain
mental skills and abilities, and their willingness to use them in practice, whether they are studying or work-
ing. B.M. Teplov believed that criticality is the ability to strictly evaluate the work of thought, carefully
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weigh all the arguments for and against emerging hypotheses, and subject these hypotheses to comprehen-
sive testing [4; 223]. The ability to analyze and make a choice is an integral part of a developed personality,
without which it will be forced to rely all the time on the opinion of authorities and experts. Therefore, the
first condition for the comprehensive development of the personality is the presence of critical thinking.

References

1 Bnoncknii I1.I1. U36pannsre ncuxonorundeckue npoussenenus / [1.I1. bronckuit. — M.: IIpocsemmenne, 1964. — 546 c.
2 Jlenun B.W. ITonn. cobp. cou.: [B 54 1.]. — T. 42 / B.W. Jlenun. — M.: POCCII3H, 2002. — 540 c.

3 Tlerposa B.H. [lexaroruueckoe cOTpyaHHUYECTBO, MM KOTAa HpaBuTcs yuutkes u yuutsb / B.H. ITerpoBa. — M.: CeHTs10pb,
1999. — 128 c.

4 TemnoB b.M. Ilcuxonorus: yue6. noc. / .M. TeroB. — M.: Yunenrus, 1953. — 223 c.

A.A. JlxymabekoBa, A.b. EpmexoBa

Opsic TiJii ca0arbIHIa CHIHM TYPFBIIAH 0iiJ1ay TEXHOJIOTHSICHIH KOJIaHY

Makana CTYISHTTEpIH ChIHM TYPFBIJAH Ojay/bl KaJbINTaCTBIPY MoceleciHe apHanFaH. ABTOPJIAPIbIH
mikipiHire, OyJ1 Macesie OKBITYILIBI TapanblHAaH KOl jKaFdaiiia eckepije Oepmeiini. Makanana oKy ypuaicine
CBIHH OifJ1ay TEXHOJIOTHSICHIH SHT13y XKoHe KOJIaHy MYMKIHJIT KapacThIPBUIBII, HET13Ti Tocluepl TajlanFaH.
Ocipece OpBIC TUTIH OKBITYIBIH OPTYPIIi CaThUIAPBIH/IA KOJNAHBUIATHIH 9NICTEP MEH TACUIiepre epeKIIe KOHLT
OeiliHreH, coHpai-ak OepuIreH Toclumepli HAKTHI KOJAHyFa MbIcainpap KenrtipiareH. JKammbuiama
TYXKBIPBIMIAMANIBIK 3€pTTEYIepl JKYPrisy MEH CBIHH OJIayAblH TEOPHSIIBIK MOJIEIBICPIH TepeHIeTy
KakeTTiniri Oexitinren. Ockl TexHONMOTUs OoibIHIIA caGaKTHIH KYPbUIBIMBI MEH OAICTEpiH JKeTinaipyre
epekuie Hasap ayaapeuUiFaH. CbIHM TYPFBIIAH Oifflay YFBIMBI KOCiOM Ky3ipeTTinik (akTopsl peTiHAE,
TEXHOJIOTHSUIBIK (ha3anapiblH JaMybl JKOHE HErisri NPUHLUMNTEpPi, COHBIMEH KaTap CTYASHTTCPIiH ChIHH
OliNlayblH YHBIMAACTBIPYABIH TOPT HYCKAChI TaJlJaHFaH.

Kinm ce30ep: cbIHY TYpFBIIAH Oitnay, OLIiM, Macele, TaMBITY, PAI[HOHAIIEl OMIay, OKBITYIIEI, CTYIEHT.

A.A. JlxymabekoBa, A.b. EpmexoBa

Hcnosb30BaHHe TEXHOJIOTHH KPUTHYECKOTO MbIIILIEHHUS
HA 3aHATHSIX PYCCKOTO S3BIKA

Cratbst nocBsiIeHa pobiaeMe (HOpMUPOBAHHS KPUTHUSCKOTO MBIIIICHHS CTYISHTOB. 1o MHEHHIO aBTOPOB,
9TO BOIIPOC YacTO ocTaercs 0e3 JOJHKHOTO BHHMAHUS CO CTOPOHBI IpEroaBaTels. ABTOpaMU PacCMOTpEHa
BO3MOXXHOCTb BHEAPEHHS M HCIIOJIH30BaHUS TEXHOJOTHH KPUTHYECKOTO MBIIIICHHS B yUeOHOM IIpoIiecce,
TIPOAHAIM3UPOBAHEl OCHOBHBIE MOJAXOABI K JaHHOMY onpeneneHuio. OcoObli aKIeHT CAeNaH Ha NPHEMBl U
METO/IbI, KOTOPbIE HEOOXOJUMO UCIIONB30BaTh HA PA3HBIX CTAAUAX 00yUEHHs PYCCKOMY SI3BIKY, @ TAKKe MpH-
BEJICHbl KOHKPETHBIE MPUMEPHI IPUMEHEHHS JaHHBIX METOJO0B. YTBEPKIAETCs HEOOXOIUMOCTD MPOBEACHUS
0000MIA0INX KOHIENTYyalbHbIX UCCIIEI0BAaHUI U YTITyONeHNsI TEOPETHUECKON MOJENH KPUTUUECKOTO MBIIII-
nenusa. Ocoboe BHUMaHME yIEIEHO CTPYKTYpe ypoka U mpuéMam JaHHOU TexHoioruu. IIpoanamusupoBaHsl
TIOHSTHE KPUTHIECKOTO MBIIUICHUS Kak (hakTopa NpoheCcCHOHAUTLHON KOMIIETEHTHOCTH, OCHOBHBIC MPUHITH-
TIBI ¥ TEXHOJIOTHUECKHUE (ha3bl €r0 Pa3BUTHS, a TAK)KE YETHIPE OCHOBHBIX BapHAHTA OpraHU3AI[MU KPUTHIECKO-
rO MBIIICHUS Y CTYACHTOB.

Knrouegvie cnosa: KPUTHYCCKOC MBIIUICHUEC, 06pa3OBaHI/Ie, np06neMa, Ppa3BUTHUEC, pAlUOHAJIBHOC MBIIJICHHUE,
npenogaBateiib, CTyICHT.
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