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The perceptions of secondary school teachers regarding the utilization of coaching and
mentoring approaches in teaching literature

Coaching and mentoring methods in literature classes can be particularly effective in helping students engage
with complex literary texts on a deeper level. In this study, teachers reported integrating coaching techniques
such as guided questioning and goal-setting to help students analyze texts more critically. For instance, rather
than asking students to simply summarize a literary work, coaching encourages them to explore underlying
themes, character motivations, and the author’s intent. Teachers guide students through this process by asking
reflective questions like, “What might the author be trying to convey through this character's actions?” or
“How does this passage reflect larger societal issues?”. Mentoring helps students connect literature to their
own life experiences, making the subject matter more relatable and impactful. This method allows students to
apply lessons from literature to their personal development, using stories and characters as models for
navigating their own growth. By integrating coaching and mentoring, teachers move away from the
traditional approach of rote memorization. Instead, they create a dynamic learning environment where
students are active participants in their own learning journey.
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Introduction

Educators hold the potential to transform the world by instructing and motivating their students.
“Teaching at its core is a moral profession. Scratch a good teacher and you will find a moral purpose” [1; 1].
The role of a teacher is indeed profound and impactful. According to Fullan (1993), “Moral purpose keeps
teachers close to the needs of children and youth; change agentry causes them to develop better strategies for
accomplishing their moral goals” [1; 2]. There will be a more positive change if there are more morally
motivated educators. I emphasize the importance of teachers’ coaching and mentoring since they can affect
not only students but also the whole world. From assisting with daily tasks to providing support during
critical moments, every individual requires ongoing motivation, coaching, and mentorship. This need is
particularly evident in today's rapidly evolving technological landscape, where dependence on technology is
pervasive, necessitating continuous guidance. Across historical periods, a mentor has consistently been
recognized as a reliable and supportive advisor. According to O'Shea many accomplished individuals
attribute their success to a supportive adult figure who guided them through life's challenges during their
formative years [2]. This caring individual may have been a family member, teacher, or community member
who took a special interest in their development and served as a guide into adulthood” [2; 72]. According to
Cordingley et al. teachers inhabit “multiple professional identities” [3; 15]. Each professional area has its
own set of responsibilities, but teachers’ responsibilities are multidimensional because they not only teach
but also engage with students, encourage them, and coach and mentor them. Teachers may encourage and
motivate their students, as well as transform them for the better by coaching and mentoring.

Literature review

Over the last decade, scholars have attempted to increase students’ academic engagement as a crucial
step toward educational achievement and enhancing educational quality. Teachers should clearly understand
“what factors lead to students’ difficulties with school” [2; 73]. Otherwise, “students who dropout of school
also report that it was a lack of a supportive adult in the school community that led to their decision to
quit” [2; 73]. All in all, there are different effective ways of coaching and mentoring. Although researchers
offer various strategies for enhancing academic success and fostering critical thinking through coaching and
mentoring, few studies have explored how these strategies specifically apply to literature teaching. This gap
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is particularly noticeable in the context of Kazakh literature, where works by figures like Altynsarin and
Abai provide rich opportunities for mentoring but have not been fully examined through this lens. This study
aims to address this gap by investigating how Kazakh literature teachers apply coaching and mentoring tech-
niques in their classrooms. While Koek et al. argue that literature plays a crucial role in achieving
educational goals and influencing personal development, their study does not provide specific strategies for
applying coaching and mentoring in the context of secondary education [4]. This gap presents an opportunity
for further exploration in Kazakh literature classes, where unique cultural and historical elements may
enhance students’ personal growth through mentoring. Moreover, literature education may be a perfect
context for students to develop critical thinking and holds significant importance in fostering citizenship,
such as expanding cultural perspectives and nurturing empathy [4, 5]. Indeed, through reading, analyzing and
discussing literature, an instructor can coach and mentor secondary school students to form as an individual
as reading literary fiction has been viewed as a transformative life experience that can influence readers’
personal growth [5, 6, 7]. According to Koen et al. literary theorists have long considered it’s characteristic
of literary texts to elevate readers’ awareness of the world, prompting them to perceive familiar aspects as if
experiencing them anew [8]. Kazakh literature offers unique opportunities for mentoring, as seen in the
works of Ybyrai (Ibrahim) Altynsarin, who used poetry to encourage children to broaden their horizons
through education [9]. In a modern classroom, teachers can use such works as mentoring tools, guiding
students to reflect on their own educational journeys and develop a growth mindset. Similarly, the values
promoted by Abai Kunanbayev — such as honesty, patriotism, and resilience — can serve as a foundation
for coaching students not only in their academic achievements but also in their personal character
development [10]. To investigate how literature impacts students’ motivation, we conducted research
involving school teachers specifically teaching Kazakh literature.

The interpretive philosophical position was chosen as the core paradigm. Hitchcock and Hughes
defined ontological assumptions as of nature of reality and things [11; 21]. They noted epistemological
assumptions as to the research approach about the nature of reality and the nature of things. Cohen et al.
added that the ontology of interpretivism gives way for multiple realities and there is not an absolute single
truth, while its epistemology is a way in which a particular researcher needs to understand the context both
specifically and holistically focuses on subjective accounts, views and interpretations of the participants [12].

The interpretive approach seems to be the most appropriate philosophical assumption as data collection
was made via semi-structured interviews and the goal of them was to understand the perceptions of the
participants. The positivistic approach is not convenient for this small-scale research because of its macro-
sociological persuasion [12]. Moreover, it relates to the “cause” and “effect” theory of the natural sciences
and quantitative data [13]. Further, an interview-based data collection and data analysis require an
interpretive approach since this approach helps to investigate people’s subjective experiences and
understandings, participants’ actions as the manifestation of human’s behaviour, and individual
interpretations of the world around them through their own eyes [14; 12].

Methods

According to the context of the research, firstly all the participants had to be recruited from Kazakhstani
schools. Then they should be working with the secondary school students. An additional requirement was
about teachers’ leading subjects. As well as the study investigating the impact of implementing coaching and
mentoring techniques in literature lessons, only teachers whose subjects have been related to the literature
were invited to interviews. More than twenty teachers were invited to participate in the research; however,
only eight of them could take part. Six out of eight participants were teachers of Kazakh language and
literature, one was Russian, and another one was an English teacher. As thematic analysis is used to make
coding and analyzing transcripts at least six people needed to be interviewed [15]. The invitation emails,
consent forms, information sheet, and interview design of the research were sent to participants’ e-mails. In
addition, WhatsApp messenger was used to be in contact with the participants and discuss different issues
relating to the interviews (time, place, length, etc.).

The semi-structured interview format was chosen to allow participants to freely express their
experiences and perspectives on the use of coaching and mentoring techniques in their literature teaching.
The interview guide included open-ended questions to encourage reflection and in-depth responses [16].
Examples of questions included:

“Can you describe a time when you used coaching techniques in your literature class?”

“How do you think mentoring has influenced your students’ engagement with literature? ”
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“What challenges have you faced in applying mentoring methods in your teaching? ”

Interviews lasted between 45 minutes to 1 hour and were conducted in-person or via video
conferencing, depending on the participants’ availability. This flexible approach ensured that participants
could comfortably share their insights in @ manner convenient for them.

Thematic analysis was employed to identify recurring patterns and themes in the participants’
responses. After transcribing the interviews, the data were systematically coded using an inductive approach.
Codes were grouped into “chunks” of related information, which were then refined and categorized into
broader themes. The themes were reviewed to ensure they accurately reflected the key patterns in the data,
and each theme was defined based on its relevance to the research questions. The flexibility of thematic
analysis allowed us to capture both the commonalities and nuances in the teachers’ experiences with
coaching and mentoring [12, 15, 16]. Renaming, giving definitions to the “chunks” in qualitative research
analysis called “coding and theming process”.

The study’s participants were secondary school teachers. Every aspect of dealing with the “who” of our
research required thinking about the ethical considerations relating to them [17]. As the interviewers were
adults, we did not need any permission from school staff. First, invitation emails attached with informed
consent and participant information sheets were sent to all potential participants.

Discussion

According to the responses of teachers, new curriculum reform provided in Kazakhstani schools
between 20162020 represented a successful outcome in a short period. There is a change from the “teacher-
centered education” of the Soviet time to the ‘“student-centered education”, where students became the
“central figures” working and learning by themselves. All of the participants tend to agree that new teaching
techniques including Coaching and Mentoring helped to vary and enrich lessons. Several teachers expressed
that coaching and mentoring were less effective for more didactic or content-heavy literature topics, such as
analyzing complex classical texts. Teacher C mentioned, “For more theoretical discussions, | find that
coaching doesn't provide enough structure, and students can become lost without more direct guidance”. In
the next words Teacher G explained how she tried to “use” the advantages of old and new curriculums
altogether:

“I cannot say that | do not use the old techniques, | am using them as well as new ones. Coaching and
mentoring are the new tactics that | have been applying in recent times. The old and new techniques fulfill
each other. | employ both old and new approaches where suitable. Because not each of them is appropriate
for every lesson” (Appendix, C).

People who affect students’ academic motivation are called “learning mentors”. Van
Nieuwerburgh (2012) described “learning mentors” as people who help students “learn to learn”, while
Parsloe & Leedham (2009) defined them as “skilled elder people (teachers or elder students) who help
students to overcome obstacles for learning” [18, 19]. Studies about “learning mentors” by Lay (2017) and
Cossentino (2004) suggested the positive influence of it on students’ outcomes [20, 21]. In this case, teachers
can be considered as “role models”, “motivators”, or “facilitators” for children, because of their support and
guidance, which they provide during the teaching process.

According to Maslow (1970), people are more engaged in work or study if they have their “inner
motivation” [22]. People with a good inner motivation act depending on their own intentions, not being
dependent on the thoughts of surrounding circumstances and people. Teacher C highlighted the motivational
impact of coaching on students, stating, “When students set their own goals, like applying for university,
they are much more focused and driven”. Similarly, Teacher G noted the importance of intrinsic motivation,
saying, “It's not enough for students to study just to avoid negative feedback; they need to find their own
reasons to engage”.

If we talk about coaching and mentoring in the school context, these techniques seem to be helpful for
students to establish their own goals and develop their intrinsic motivation. Therefore, Teacher C stated,
“there are many similarities between coaching/mentoring and literature subjects since the way that both of
them can influence students’ inner motivation and morale”. Some Teachers (B, C, and E) claimed that
children of different ages have different motivations. Both Teachers A and B noted that coaching and
mentoring were more effective with older students, who tend to have more intrinsic motivation. Teacher B
explained, “Students in grades 10-11 are already thinking about their future careers, so they take coaching
more seriously. Younger students, however, need more direction from teachers. Teacher E mentioned,
“Didactic topics are more convenient for students of 6-8 grades when 9-12 graders prefer to study according
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to their own preferences”. Moreover, Teacher F added, “students who follow their interests tend to learn,
read, investigate new topics, and gain additional knowledge and experience”. In addition, a good practice,
which is “leading a diary of deals” significantly increased students’ academic achievements and productivity
(Teacher C) [23, 24, 25].

Writing diaries with certain plans and establishing deadlines can be a very helpful instrument for time
management. Teacher D pointed out some useful short-term exercises like “reading a chapter from a book”,
“reading a short poem”, and “playing”, which contributed to using the break times effectively. However,
Teacher C noted that despite integrating several time-management coaching tips in lessons most students did
not build the habit of good time management. Although, she continued that older children are more aware of
the value of time than their younger counterparts. Half of the Teachers (A, C, E, and H) mentioned applying
coaching and mentoring techniques at school helped to build good morale among students. Some didactic
topics of literature like “A mother who missed her child” by Mussirepov in 5th grade dedicated to
establishing a good moral in children (Teacher H). In this regard, the teacher added, “giving students a home
task to read a novel together with parents and make an interview with them about their feelings was a very
useful experience for both children and parents”.

The broad themes were extensively discussed above, now this section turns to the advantages,
drawbacks, and similarities of the 5 themes that came from the analysis of the interviews. Theme 1 is an
introductory part of the previous heading that provided general information about teachers’ perceptions of
the implementation of new curriculum reform.

Literature is a very broad subject with plenty of topics of different characters. Some studies support this
idea. Empirical research by Dijikic et al. concludes that reading literary works significantly influence
personality growth and maturation [28]. Moreover, “using poetry in coaching may offer both (client and
coach) insights into parts of themselves that they may have previously been unable to articulate” [29]. A
group of researchers mentioned the helpfulness of the literary element Metaphor. Integrating them in
coaching and mentoring relationships made people’s morale and health stronger [19, 26, 30, 31]. However,
as Teachers A, C, and G noted Coaching and Mentoring tips were not appropriate for every topic of the
literature. Coaching and Mentoring concentrate on understanding the current situation, working on mistakes,
and achieving goals [32]. Moreover, as half of the Teachers (A, C, E, and H) stated only “didactic” and
“moral” topics were convenient to “use” some elements of Coaching and Mentoring techniques. As noted by
Fletcher & Mullen (2012), coaching cannot be seen as a one-size-fits-all solution to educational
challenges [33]. Teachers A and C cautioned that these approaches may not suit all students or all literature
topics, particularly those that require more traditional, didactic teaching methods.

The influence of new techniques on students’ academic achievements is the 2nd Theme. Some Teachers
(B, C, and E) considered taking into account students’ inner motivation in this regard. They explained that
students who study to achieve their own goals like passing the final examination or applying for scholarships
have more concentration on their studies, in comparison to students who study to avoid teachers’ or parents’
negative comments. In this case, Coaching and Mentoring techniques such as time management, and
working with diaries were more convenient for the former rather than the latter. Thus, Coaching and
Mentoring approaches seem to be more relevant for older children who feel responsible for choosing their
future profession, applying for university or preparing for adult life. According to the Teachers (A, B, C, and
E), the program was not well adapted relating to children’ psychology and behavior at different ages. For
instance: “Coaching/mentoring approaches do not work for all groups of children similarly” (Teacher A);
“Students of 5-7th and 11-12th grades have different motivations to study” (Teacher B). However, Van
Nieuwerburgh (2012) claimed that coaching and mentoring affect both groups of children [18]. Although,
most of the research on coaching and mentoring children is dedicated to investigating older groups [34, 35].
Thus, practicing coaching and mentoring for older students is more relevant.

A further half of Teachers (B, C, E, and H) noted the usefulness of Coaching and Mentoring techniques
to build students’ speaking skills, overcoming a public speaking barrier, and increasing self-belief
(Theme 3). In general, we can group Theme 1, Theme 2, and Theme 3 as “the benefits of new curriculum” or
as “the benefits of Coaching and Mentoring approaches”. However, the changes were not tremendous, and
they did not change the teaching process completely (Teachers A and C). Why? Maybe, teachers could not
use new methods appropriately. Maybe, the old curriculum was normal and there was no need for the
curriculum reform. Maybe, it is very early to make judgments about new curriculum reform. According to
Fullan (2005), changes and reforms in education are not an easy process that requires much effort and
time [36]. Studies by Allen & Eby (2010, P. 14); Styles & Morrow (1992); and Kolar & McBride (2011)
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suggest that the length of the relationship between coachee and coach (mentee and mentor) is important
because short-term relations (6 months) did not affect children when long-standing ones showed positive
outcomes [37, 38, 39].

The last two themes of the study Theme 4 and Theme 5 combined the Challenges and
Recommendations. Despite the general success of the new curriculum, many teachers (A, B, D, and F) noted
the lack of methodical guidance and resources as a major challenge. Teacher A remarked, “We often have to
improvise because there aren't enough materials to properly implement the coaching techniques”. The
shortage of materials confused them, so they started improvising. Unfortunately, participants did not mention
the challenges they faced during teaching the literature subject. Mostly they tended to concentrate on the
general problems. Although, the fact about the lack of methodical materials and guidance about the new
curriculum in general, helps to understand that there was no guidance by each subject as well. Furthermore,
some Teachers (A, B, D, and H) suppose that using a Soviet-based education curriculum for 25 years led
Kazakh education to stagnation, which interrupted its development. In addition, some Teachers (C, F, and H)
suggested their recommendations such as investigating new approaches further (including investigating them
in literature context) and they wish to participate in the international courses and exchanges, which was the
final Theme of the study.

Half of the Teachers (B, C, E, and H) stated that coaching and mentoring techniques helped children to
develop speaking skills, thus, children became more social and friendly to their classmates. It is
understandable with the integration of new techniques of the new curriculum based on functional literacy
when the former curriculum mostly concentrated on the memorization and grammar parts of the language
(Reading and Writing); the new program aims to develop students’ speaking skills as well as reading, writing
and listening. Teacher E noted that it is practical to develop children’s speaking skills using discussions in
the TED Talks format.

Teachers H and F noted that overcoming a public speaking barrier helped students to develop
constructive criticism behavior and build their “ideal self”. Teacher H noted that literature characters and
heroes with good morals could become “role models” for children to gain good qualities and avoid bad ones.
The teacher of Russian language and literature, Teacher G mentioned Pushkin’s poem “Exegi monumentum”
as an example of the power of self-belief and “Taras Bulba” novel by Gogol as an example of honor and
honesty. In this regard, (Burns, 2009) recommended reading “Therapeutic stories” for people with
psychological difficulties [26]. Moreover, McCartney (2018) mentioned poetry as a helpful instrument to
support people with emotional problems and to facilitate their insight and communication qualities [27].

Conclusion

This study highlights the potential of coaching and mentoring approaches in enhancing students’
personal development, particularly in areas like academic motivation, self-confidence, and time
management. While these methods have proven more effective with older students, who tend to have clearer
goals and responsibilities, their impact on younger students remains inconsistent, suggesting a need for
further adaptation to suit different age groups.

In the context of Kazakh literature, coaching and mentoring are particularly suited for didactic and
moral lessons, where literature characters serve as “role models” that help students explore personal values
and build character. However, the findings reveal that these approaches are less effective for more analytical
or content-heavy literature topics, where traditional teaching methods remain essential.

The results emphasize that while coaching and mentoring techniques provide valuable tools for student
engagement, they are not a one-size-fits-all solution. Schools must consider the diversity of student needs
and literary topics when integrating these approaches. Furthermore, the limited availability of methodical
resources highlights the importance of developing more comprehensive training and guidance for teachers.
Future research should focus on how these approaches can be tailored to younger students and more complex
literary subjects. Exploring long-term effects of coaching and mentoring on students’ academic performance
and personal growth, especially in diverse cultural settings like Kazakhstan, would also be valuable.

Overall, while coaching and mentoring have shown promise in certain areas, they should be integrated
thoughtfully, complementing rather than replacing traditional teaching methods, particularly in literature,
where moral and didactic elements vary greatly.
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A K. Kapunos, C.VY. Takupos, P.M. AekeHoBa

Oe0neTTi OKbITY/Ia KOYYHHT K9He MEHTOPHHI JIiCTePiH KOJIAaHY KailbIHIA
opra 0isimM OepeTiH MyFadiMaAepAiH TYCiHiKTepi

Onebuer cabarblHIa KOYYHHT >KOHE MEHTOPHHT (TONIMIEpPIIiK) OMIiCTepiH KOJAaHy OKYyIIbUIapFa Kypuesi
omebu MOTIHIEPAl TepEHIPEeK TYCIHyre KoMeKTece anaabl. by 3epTTeyne MyFamiMaep MEKTEN OKyIIbUIapblHa
MOTIHAEP/Ii CHIHH TalAayFa KOpAEeMACCY YIIIH «CypaK KO0 JKOHE «MaKcaT KOI0» CHSKTHI KOYYHHT 9IiCTEpiH
€HTi3y JKaifbl TalKplIaHFaH. MEeIcanbl, OUTIM aldymbulapiaH oeOM IIbIFapMaHbl KaiTanam aiTein Oepyni
CypayAblH OpHBIHA, KOYYHHI 9Jici apKbLIBI OJIap HETi3ri TaKBIPHINTHI, KEHiNKepiIepIiH XapakTepiH oHe
ABTOP/IBIH alTIIaK OIBIH TYCIHYTe JKOJ amanbl. MyramiMaep «ABTOpP OCHI KeHINKepIiH iC-opeKeTi apKbUIbI He
ANTKBICHI Kenni?», «Bys y3iHml YIIKeH aleyMeTTiK Macenenepai Kanail kepceTeni?» ChIHABI PeIeKCHSIIBIK,
CypakTap KO apKbUIBI OKyIIbUIapFa OarbIT-Oarmap Oepeni. MEHTOPHHT OKyHIBUIApFa 9ACOMETTI ©3/1epiHiH
OMIpIIiK TOKiprOenepiMeH OaiaHBICTRIpYFa KOMEKTeceli, Oy omeOueT MoHIHIH ©3eKTUITiH, THIMIUITiH
apTThIipa Tycemi. bynm omic OimiM amymisniapra OKUFalapibl, 9/e0M KeHimKepliepIiH ic-opekeTiH e3iHiH
TYIFAIBIK AaMybl YIIH TaliganaHyra MyMKiHAIK Oepemi. KoydyuHr meH MEHTOPHHITI OipiKTipe OTBIpHIIL,
MYFamiMIep JKaTTaHasl OinmiM OepyneH ammakTaiapl. KepiciHime, OKymIbUIap OKY YHepiciHe OenceHe
KATBICATHIH JMHAMUKAIIBIK OKY OPTachIH KaJIBINTACTBIPYFa XKOJI allajbl.

Kinm ce30ep: KOy4UHT, MEHTOPHHT, JJIiC, 97IcOMET, MEKTEII.

A K. Kapunos, C.VY. Takupos, P.M. AekeHnoBa

BocnpusiTie nenaroros cpeaHero 00pa3oBaHusi OTHOCUTEIBLHO IPMMEHEHUS METO/10B
KOYYMHIa U HACTABHUYECTBA B 00y4YeHUM JIUTEepaType

MeTozB!l KOYYIHHTa W HACTABHHYECTBA Ha YPOKaX JIHTEPATYPhI MOTYT OKA3aThCs O0COOEHHO 3()(EKTHBHBIMU
IUTSL TIOMOIIM CTYIEHTaM B Goliee TIIy0OKOM M3yYeHHH CIIOKHBIX JIMTEPATYPHBIX TEKCTOB. B pamkax maHHOTO
HCCIIEIOBAHMS YIUTENS. COOOIIMIN O BHEIPEHAH KOYYHHTOBBIX METO/IOB, TAKHX KaK YIPABISIEMBIC BOIIPOCHI
M TIOCTAHOBKA IIeJiel, 9TOOBI COeHCTBOBATh Oolee KPUTHIECKOMY aHAN3y TEKCTOB CO CTOPOHBI YIEHHKOB.
Hanpumep, BMECTO TOro 4To0bI MPOCTO MPOCHTH YYAIIMXCS IEPECcKa3arh JIATEPATYPHOE MPOHU3BE/ICHHE,
KOYYHUHI' l'[O6y)K):laeT HX UCCIIEA0BATH OCHOBHBIC TEMbI, MOTHBBI nepCOHamef/i U HaAMCPCHHUA aBTOpa. Vuurens
HAIpaBIIIOT CTYAGHTOB B 3TOM IIpoliecce, 3afaBas Pe(IeKCHBHBIC BOIPOCH, Takue Kak: «Uro aBTop
MBITAETCSl TepenaTh depe3 ACHCTBHS JaHHOTO IHepcoHaxa?» wmiu «Kak 3TOT OTPHIBOK OTpaxkaeT Oonee
MaciuTabHble 00IIECTBeHHBIE TIP00IeMbI?» HacTaBHHYIECTBO TIOMOTAaeT YUYEHHKAaM CBS3BIBATH JIHTEPATYPY C
UX COOCTBEHHBIM YXU3HEHHBIM OIBITOM, YTO JeNaeT MpeAMET 0ojiee akTyalbHBIM H 3()(GEKTHBHBIM. DTOT
METOJI MO3BOJIET YYAIIMMCS MIPUMEHATh YPOKU JIMTEPATYPHI I CBOETO JMYHOTO PAa3BHUTHSI, HCIONB3YS
HCTOPUH U MEPCOHAXEH B KavdecTBe MOJIeNel INIHOCTHOTO pocTa. MHTerpupys KOYUHHT W HACTABHHYIECTBO,
yautend OTXOAAT OT TPAJUIUOHHOTO IOAXO0Aa, OCHOBAHHOI'O HAa MEXaHUYCCKOM 3allOMUHAHUU. Bwmecto
3TOr0 OHH CO3JAIT JHHAMHYHYI 00pa30BaTENbHYIO CpeIy, B KOTOPOW yYEHHKH CTAHOBSITCS aKTHBHBIMH
y4acTHHKaMH CBOETO y4eOHOro mporecca.

Kniouesvie cnosa: KOYYHMHI', HACTABHUYECTBO, METOA0JIOT U, JIUTEPATYPA, IIKOJIA.
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