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Text-centric approach in foreign language lessons 

Nowadays, it is very important to develop skills in working with text, since the failure of students to 
master a particular science is often explained by their inability to work with them. They cannot isolate 
the basic semantic units, single out the most essential information, trace all levels of evidence, isolate 
the basic terms, etc. The text is, perhaps, the main educational-methodical unit of training. For the most 
complete and adequate use of it, the teacher needs to clearly imagine and then use the content and 
structural features of the text as the basis for the teacher and students to compose their own speech 
works in a foreign language. This article reveals the concept of text, provides a classification of the 
stages of working with text, provides techniques, and considers the nature, methodology and 
effectiveness of working with text in a foreign language lesson. 

Keywords: text, educational and methodological unit, text features, improvement of reading skills, read-
ing literacy. 

 

Introduction 

Nowadays, all areas require the use of different technologies to succeed in their work, and even an 
English teacher uses a variety of textbooks to achieve the effectiveness of learning a foreign language in 
the classroom. 

Modern foreign language lessons are a complex educational work with the use of computers, Inter-
net technologies and modern technological means. However, despite the many innovations that increase 
the interest and motivation of students to learn a foreign language, one of the most effective tools for 
teaching a foreign language today is the text, or rather, work with a well-organized text. 

Some scholars consider the text to be only an oral monologue, others consider the text to be only a 
written speech, and a third group of scholars recognizes the text as any speech plan. Many people con-
sider text to be structured and organized speech. 

M.M. According to Bakhtin, the text is the «main truth» of all humanities and humanities and philology 
in general. «The text,» he wrote, «is a subject, an immediate reality, a reality of thought and experience, from 
which you can begin to think.» If there is no text, there isn’t any object for research and thinking» [1; 287]. 

G.V. Kolshansky connects the definition of the text with the end of the minimum act of communi-
cation — that is, «the exchange of information or exchange of ideas between partners» [2; 10]. 

According to Sorokin, «text is the formation of the mind, which in linguistic literature is called the 
integrity of the text» [3; 62]. 

One of the most successful definitions of the text in modern linguistics is belongs to Halperin: 
«Text is a product of the writing process, taking into account the completeness of information in the 
form of a written document; work consisting of a theme and a number of special units (phrases) com-
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bined with various lexical, grammatical, logical, stylistic connections with a certain focus and pragmatic 
approach [4; 139]. 

It is known that learning brings great benefits to personal development. O.A. Rozov wrote: «Read-
ing is a very complex process, which is characterized by conscious brain activity.» The human brain is 
active when reading. While reading a book (the left hemisphere works) constantly imagines different 
images of events in the plot (the right hemisphere works when you know). A person can not only enjoy 
reading, but also train and develop his brain skills [5; 141]. 

In addition, reading is an important part of speech activity and should be given special attention in 
the learning process. Psychologists and methodologists say that reading develops and enriches our 
speech, expands our vocabulary, teaches imagination and thinking, raises thought-provoking questions, 
and helps to see the problem from different angles. 

Recognizing the text as a basic communicative unit and using it to understand the language in its 
communication expands the horizons of linguistic research according to the level of speech and thinking 
activity. The text looks like a «direct expression of thought», and its functional significance is deter-
mined by the role of people as a means of social interaction [6]. A similar concept, in our opinion, is 
being developed by representatives of the cultural sciences. For them, the text is «an object in its seman-
tic nature, where it meets a person elsewhere, expresses his message to the world in which he expresses 
himself... The purpose of the text is to allow a person to connect with others, himself and the environ-
ment.» Therefore, being a proven form of the act of communication, the text assumes the presence not 
only of the subject of communication and its author, but also the recipient [7; 256]. 

This work is relevant, because any teacher sometimes has difficulty working with text materials. 
The purpose of this work is to consider the nature, methods of working with text in a foreign language 
lesson and the effectiveness of the text-based method. In this work, the following tasks are solved to 
achieve this goal: 

 Study of theoretical approaches to working with textual information in English lessons; 
 Consider the types of reading and stages of working with the text. 

MAIN PART 

Text as a system of formation of various skills 

Words, as you know, are the main linguistic unit of content in foreign language teaching. Text is 
the main language unit for teaching foreign language content. Reading is an independent form of speech 
that promotes the development of written communication. It plays an important role in application and 
accessibility, as the development of speaking and writing skills is based on reading skills. 

Writing comprehension skills (reading comprehension skills) are also important, because in 
everyday life we often deal with different types of writing — reading books, newspapers, magazines, 
watching a lot of movies, Internet services, etc. 

In addition, reading is closely related to listening, as the basis of both is the perceptual-cognitive 
activity associated with the perceptual and analytical-synthetic processes. Reading is also related to 
speech. Reading aloud is called «controlled speech». When it comes to reading aloud, it is inner 
listening and speaking at the same time. 

Texts themselves are the basis of communicative tasks in teaching speech and reading. It is on the 
basis of these texts that important skills such as listening and writing are formed. Using the text, in 
addition to language materials, you can get information about the life, traditions and customs of other 
peoples. G.V. Rogova's Teacher's Guide to Methods of Teaching English in Secondary and High School 
states that «learning is the unity of content and action plans. Language-oriented education not only 
promotes respect for foreign culture, but also develops a sense of patriotism for their homeland» 
[8; 224] «During the study, students learn to navigate the text, to identify universal values and, 
ultimately, to gain moral satisfaction of the learning process» [9; 60–62]. 

Reading literacy is one of the most important competencies that characterize a person's readiness 
for life in modern society. «Reading competence» means a sufficient level of skills and abilities of 
students to use written information: search for the necessary texts, their proper selection and 
classification according to the given topic, their reading and interpretation, oral and written 
presentation. From the above, the following concepts of reading competence are «literacy» (reading, 
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writing, counting and working with documents), «minimum literacy» (ability to read and write simple 
messages) and «functional literacy» (ability), i.e. use of reading and writing skills in terms of human 
interaction with the outside world [5; 142]. 

The same can be said about texts in a foreign language, as a foreign text is «the purpose and means 
of teaching to get acquainted with another subject area.» 

Types of education 
In the process of learning English, as in any other foreign language, there can be two important 

functions in the learning process: 
 the learning process itself can be a learning goal; 
 this activity can be a basis for learning other activities. 
Developed reading skills — the ability to master all types of reading, depending on the goals of the 

reader. Authors of foreign English language methods distinguish several types and reading skills that 
help to solve various communicative problems related to the use of written texts: 

 skimming (determination of the main theme / idea of the text); 
 scanning (search for specific information in the text); 
 detailed reading (deep understanding of the text not only at the level of content, but also about its 

meaning) [10; 35]. 
In order for students to work effectively in English lessons, the teacher should, if possible, use all 

forms of learning. In addition, the main issue here is to choose the right text. A well-chosen text stimu-
lates students' linguistic activity as much as possible. Texts are selected on the basis of the foreign lan-
guage program and the number of lexical units mastered during a certain period of study. 

To successfully master the study: 
 Selection of texts according to the age, life experiences and interests of students; 
 Texts should be entertaining and interesting, accessible in terms of language difficulties; 
 Texts should be relevant and include comments, thoughts, etc. should promote expression [11]. 

Principles of teaching reading in foreign language lessons 

Reading is an active process. The student should be interested in the content of the text. Must know 
the words in the text, understand the arguments, express their views on the position of the author. If the-
se conditions are not met, then in this case the reading is superficial and the read text will soon be for-
gotten. 

Students need to be motivated. If the student is interested in the content of the text, he will learn 
much more than expected. The process of memorization will be more active, but it should be noted that 
the organization of this process should be consistent with the content of the learning material used in the 
learning process. It should be noted that it is a content that creates a positive motivation among students, 
the need to study in a foreign language [12; 14]. 

The teacher should encourage students to pay attention not only to the linguistic phenomena of the 
text, but also to its meaning. The teacher should create a comfortable environment in the classroom so 
that each student can respond to the message in the text and express their experiences, views and feel-
ings. 

The main factor in learning is prediction and assumptions. The teacher should prepare students 
to work with text materials. It is a good idea to prepare a variety of stimulating materials to work 
with the text. It can be a variety of images, photos, interesting headings of the text, and finally the 
teacher himself. 

Identification of tasks and topics. When organizing work with the text, the teacher should choose 
the right exercises, questions and tasks for the text that will help to solve the tasks and stimulate stu-
dents to read. 

It is necessary to work with the text to the end. The text contains new as well as familiar, as well as 
various grammatical phenomena, speech patterns, theses, etc. There are many words. All this should be 
used as much as possible for the development of the student. 

Methods of working with text 

Reading, as well as speaking, writing, listening are the main types of reading and speaking activi-
ties in the teaching of foreign languages. Now the interest in reading among students has decreased, they 
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do not like to sit and read. Here it is very important for the teacher to create the right strategy for a fun 
and interesting learning process in foreign language lessons. 

For this type of reading and speaking activity to become an interesting and productive basis, it is 
important for the teacher to teach students to work with text materials. Therefore, it is important to base 
your work on the following stages: (see Figure 1) 

 

 

Figure 1. Reading stages [13] 

The purpose of the pre-reading stage is to arouse and stimulate interest in working with the text; reduce 
language and speech difficulties; updating students' personal experience by linking school subjects with 
knowledge from other areas of education; predict the content of the text based on students' knowledge, life 
experiences, themes and pictures. 

At this stage, the preparatory work for the learning process begins: acquaintance with the topic of the 
text, language units, and different speech patterns found in the text material. In addition, it is important to 
create a warm atmosphere in the classroom to arouse the interest of students, to form a positive attitude to 
learning. An example of the following exercises and tasks can be used at the beginning of working with text 
material: 

 «Brainstorming» (comments on this topic); 
 «Glossary» (updating and reviewing the dictionary on the topic of the text); 
 Forecast / «Forecast and Impact». (Try to guess the content of the book by looking at the pictures); 
 Content / «Content prediction guide» (true — false, agree — disagree, before — after); 
 Answer questions before reading the text, etc. 
The while-reading stage is the reading of a text or its individual parts to solve a specific communicative 

problem formulated in a given task. The object of learning control should be its concept (the result of action). 
At the same time, the control of reading comprehension should be related not only to the communicative 
tasks assigned to students, but also to the type of reading. At this stage, it is recommended to use different 
methods of obtaining information and converting the structure of the text and language material. 

An important role in monitoring and managing the process of understanding the content of the text is 
played by the task of finding and writing the necessary information. The teacher should understand that it is 
not right to read the same text several times, because the content is already known. This is important only 
when students need additional information. The learning phase involves the use of different methods of ob-
taining information and changing the structure and language of textual material: 

 «Reading in a circle» (Alternative reading); «Reading in pairs»; 
 «Reading with a notebook; 
 «Insert»; 
 «Find the difference» (read the text and remember as much information as possible to find some dis-

crepancies); 
 «Performance» (play the read scenes); 
 «Jigsaw» (Restore the original text and arrange the selected phrases or fragments of text). 
The purpose of the post -reading period is to develop the ability of students to express their thoughts 

through the content of the text, both orally and in writing. Exercises at this stage should be aimed at develop-
ing the skills of the following plans: reproductive (writing lexical dictation, correct performance of the task, 
etc.); reproductive and productive (court decision, etc.); productive (written and oral speech, word formation, 
comparison of different phenomena in language, ability to draw conclusions, etc.). 

Possible tasks for the post-text period: 
 «Post-text questions» (assessment related to the critical analysis of the text, reflective questions); 
 «Bloom Daisy» (six leaflets — six questions: simple, clear, practical, explanatory, creative, evaluative); 
 Cinquain (Development of students' ability to express their creative abilities, synthesizing the basic 

concepts, basic ideas, knowledge acquired in what they read) [14]; 
 «True, false, no information»; 

Pre-reading While-reading Post -reading 
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 «Changing perspective» (Changing the text from the positions of the characters); 
 «Debate» etc. 
Tasks in the classroom can be divided individually, taking into account the interests and desires of stu-

dents, that is, a differentiated approach in the context of joint activities, which include different types of or-
ganizational work: individual, pair, collective, group. There can be discussions, questions can be asked in 
case of any misunderstandings, and there can be an exchange of views on what has been read, and the level 
of understanding of the content of the text can be determined. Thus, the text of the lesson and the tasks that 
require qualified help from teachers in the classroom. You can choose simpler texts for self-study at home, or 
you can use the main text in this lesson to help you prepare for further reading. 

At each stage of learning a foreign language it is necessary to work with the text in detail when studying 
any topic. Let's consider the steps in working with the text in the example of Edgar Allan Poe's story «Mael-
strom» (see Figure 2): 

 

 

Figure 2. The story of «Maelstrom» [13] 

Pre-reading stage 
1. (Lead-in. Speaking act.) Show the picture of Edgar Allan Poe and say his name or ask what his name 

is. Then ask question: «What kind of writing is he well-known for?» Students give their answers. After 
a little discussion tell a short biography to compare with students’ assumptions. Then ask students if 
they know the names of any writers from their own country who are well-known for writing crime or horror 
stories.  

Edgar Allan Poe (1809–49) is most famous for his short stories, especially crime and horror stories. 
Poe was an orphan and when he was young, a businessman, Richard Allan, looked after him. He left univer-
sity after a year and went into the army before becoming a literary critic. After his wife died in 1847, Poe 
became ill and he died two years later. 
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Poe's first books were of poetry and he first started writing short stories to make money. He was the in-
ventor of the modern detective story with stories like The Murders in the Rue Morgue 11841) and The Mys-
tery of Marie Roget (1842–3). He also wrote stories about horror and fantasy such as The Pall of the House 
of Usher (1839) and The Cask of Amontillado (1846).  

2. (Pre-teaching vocabulary) Give students worksheets with definitions/meanings. The key words from 
the story are presented on the board: barrel, fisherman, fishing boat, horizon, wave, whirlpool, overboard, 
exhausted. The students match them working in pairs. After finishing, check as a whole class. 

Definitions: 
a) a cylindrical container bulging out in the middle, traditionally made of wooden staves with metal 

hoops around them. 
b) a long body of water curling into an arched form and breaking on the shore. 
c) a small vessel propelled on water by oars, sails, or an engine. 
d) a rapidly rotating mass of water in a river or sea into which objects may be drawn, typically caused 

by the meeting of conflicting currents. 
e) from a ship into the water. 
f) the line at which the earth's surface and the sky appear to meet. 
g) drained of one's physical or mental resources; very tired. 
a person who catches fish for a living or for sport. 
3. (Speaking and visual activity) Show the picture of maelstrom. Ask students to describe the picture 

and predict «what the story will be about» using the key words. They share opinions. Then say the title 
«A Descent into the Maelstrom». Explain what the «Maelstrom» means. 

4. (Reading and Listening) Give worksheets with sentences about the story events to order. Give stu-
dents time to read through the sentences (a-j) and guess the order of events before they listen to the story. 
They work in pairs. Then they listen to the story; get the general idea of the story and characters and after 
compare/ check their predictions retelling what they’ve understood. If it is necessary ask more questions on 
details to check the understanding of the whole text. 

Order these sentences. 
a) A wave washed his younger brother overboard but the boat survived. 
b) They were coming back from the fishing trip when there was a terrible storm. 
c) He tied himself to a barrel and dived into the water. 
d) The boat got closer and closer to the edge of the whirlpool. 
e) The writer and the fisherman saw the whirlpool from the top of the mountain. 
f) His elder brother disappeared into the bottom of the whirlpool. 
g) When some fishermen picked him up, he was exhausted. 
h) A fisherman and his two brothers had an excellent day's fishing. 
i) The boat went over the edge into the whirlpool. 
The writer met the fisherman with completely white hair. 
While-reading stage 
5. (Reading) Students are given a text with missing paragraphs in one paper and gapped paragraphs in 

another worksheet (see Figure 3). Their task will be to put these paragraphs in the right place (match them 
with gaps) in the text. Point out that in order to fit in the missing paragraphs, students need to understand the 
gist of the story. They should pay attention to linkers and reference words. Give students time to read 
through paragraphs 1–4. Then they work individually, reading the story and fitting in the missing paragraphs. 
You can ask students to compare answers in pairs before checking answers. When checking answers, en-
courage students to explain the reasons for their choice of paragraphs. 

Post –reading stage 
6. (Speaking act.) After divide students into two groups. Ask to answer the following questions work-

ing in groups. They should discuss whether they think the story is true and give reasons for their opinion, 
discuss other stories or films which are set at sea, either from real life or fiction and give answers/ share 
opinions as a class. 
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guage without the widespread use of various methods and tools, the purpose of which is to form 
the knowledge of students through a person-centered teaching method that allows to qualitatively increasing 
the level of cognitive interest of students. 
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Г.О. Ильясова, А.М. Аязбаева 

Мəтінге негізделген əдіс-тəсілдер шет тілдері сабағында 

Қазіргі уақытта мəтінмен жұмыс жасау дағдыларын дамыту өте маңызды, өйткені студенттердің 
белгілі бір ғылымды игере алмауы көбінесе ақпаратпен жұмыс жасай алмайтындығымен түсіндіріледі. 
Олар негізгі семантикалық бірліктерді, ең маңызды ақпараттарды бөліп ала алмайды, дəлелдемелердің 
барлық деңгейлерін қадағалай алмайды, негізгі терминдерді оқшаулай алмайды жəне т.б. Мəтін 
оқытудың негізі оқу-əдістемелік бөлім болып табылады. Мұны барынша толық пайдалану үшін 
алдымен мұғалімнің өзі шет тілінде сөйлеу əрекеттерінің құрастырылуына негіз бола алатын мəтіннің 
мазмұны мен құрылымдық ерекшеліктерін нақты түсініп алып, кейін қолдануы керек. Мақалада мəтін 
түсінігі ашылған, мəтінмен жұмыс жасау сатыларының жіктелуі берілген, шет тілі сабағында 
мəтінмен жұмыс жасаудың сипаты, əдістемесі мен тиімділігі қарастырылған. 

Кілт сөздер: мəтін, оқу-əдістемелік бірлік, мəтіндік ерекшеліктер, оқу дағдысын жетілдіру, оқу 
сауаттылығы. 
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Текстоцентрический подход на уроках иностранного языка 

В наши дни очень важно формировать навыки работы с текстом, так как неудачи учащихся в овладе-
нии той или иной наукой часто объясняются неумением работать с ними. Они не могут вычленить ос-
новные смысловые единицы, выделить наиболее существенную информацию, проследить все ступени 
доказательств, выявить основные термины и т.п. Текст является, пожалуй, основной учебно-
методической единицей обучения. Для наиболее полного и адекватного его использования преподава-
телю необходимо четко представить себе, а затем использовать в работе содержательные и структур-
ные особенности текста как основы составления преподавателем и учащимися собственных речевых 
произведений на иностранном языке. В данной статье изучено понятие текста, дана классификация 
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этапов работы с текстом, раскрыты методы, методология и эффективность работы с текстом на уроке 
иностранного языка. 

Ключевые слова: текст, учебно-методическая единица, особенности текста, совершенствование 
навыков чтения, читательская грамотность. 
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