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Conceptual analysis: principles and approaches in teaching

The article presents a brief theoretical overview of research approaches to the conceptual analysis algorithm
in modern linguistics. The following methods have been used during the study: comparative-descriptive
method, observation, analysis and synthesis, systematization, etc. It has been revealed that the essence of
conceptual analysis is to establish the links between objects and phenomena of reality and their representation
in language, as well as to determine the content structure of the concept as a mental unit. The authors have of-
fered to focus on the generalization and concretization of theoretical material on conceptual analysis and its
stages in the analysis of concepts based on literary texts in the classes of the philological cycle during the
magistracy course. The scheme of conceptual analysis has been proposed for use in seminar classes.
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Introduction

It is well-known that at present time a large number of research views have appeared on the term “con-
cept”, which makes it possible for scientists to approach to its analysis in different ways. In modern domestic
linguistics, its regional schools of conceptual research have been formed: for example, the Moscow school of
cognitive linguistics (E.S. Kubryakova, V.Z. Demyankov, and others), the St. Petersburg school of cognitive
linguistics (V.B. Kasevich, T.G. Skrebtsova, T.V. Chernigovskaya, and others), the Tambov school of cogni-
tive semantics (N.N. Boldyrev and others), the Voronezh semantic-cognitive school (A.P. Babushkin,
Z.D. Popova, I.A. Sternin and others), the Volgograd cognitive school (V.I. Karasik and others), etc. In gen-
eral, linguistic scientists agree that the main goal of conceptual analysis is the explication of the concept. The
essence of conceptual analysis consists in establishing links between objects and phenomena of reality and
their representation in language, as well as in determining the content structure of the concept as a mental
unit. In this regard, in the disciplines of the philological cycle of Master’s degree course, when analyzing
concepts based on literary texts, it is necessary, in our opinion, to dwell in more detail on the generalization
and concretization of theoretical material about what conceptual analysis is, what is its essence and what are
its stages.

To date, a variety of methods for studying concepts have been developed in linguistics: the theory of
profiling (E. Bartminsky), the theory of vertical syntactic fields (S.M. Prokhorova), the theory of conceptual
analysis of gestalts (L.O. Cherneyko, V.A. Dolinsky), the theory of O.S. Akhmanova, I.V. Gyubbenet, the
method of sketch-frames, involving the study of the principles and mechanisms of secondary representation
in the language (Babina L.V.), cognitive-matrix analysis, which studies the mechanisms underlying multidi-
mensional knowledge (Boldyrev N.N., Kulikov V.G.), the method of cognitive dominant, determining the
deep mechanisms of interaction between semantics and syntax, the dynamics of the speech-thinking process
in the course of syntactic representation (Furs L.A.). The analysis of frame semantics is devoted to the study
of cognitive structures (Fillmore C., Minsky M.), the theory of conceptual metaphor (Lakoff J., Johnson M.),
the analysis of cognitive prototypes (Roche E. and Lakoff J.), which underlie the language conceptualization
and categorization of the world. Scientists define these cognitive models as the main mechanism for pro-
cessing and storing information about the world in the mind of a human being.

Popova Z.D., Sternin I.A. consider the following as the main stages of semantic-cognitive research
1) construction of the nominative field of the concept; 2) analysis and description of the semantics of linguis-
tic means; 3) cognitive interpretation of the results of describing the semantics of linguistic means — identi-
fying cognitive features that form the studied concept as a mental unit; 4) verification of the obtained cogni-
tive description from native speakers. Scientists examine this stage as optional, but desirable [1; 160]. It is
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important for scientists that “modeling a concept, cognitive features are highlighted, rather than individual
meanings” [1; 176].

According to N.N. Boldyrev, the object of conceptual analysis is the meaning and essence conveyed by
individual words, phrases, typical propositions, and their realizations in the form of specific statements, as
well as individual texts and even whole works [2; 46].

The linguoculturological approach to the analysis of the concept involves taking into account the cul-
tural and historical context of the use of the concept, behavioral, etiquette norms adopted in a particular soci-
ety, associative data of representatives of a particular ethnic group, in general, the peculiarities of mentality,
etc. The concept is recognized as the basic unit of culture, its concentrate (see. works by Stepanov Yu.S.,
Telia V.N., Vezhbitskaya A., Kolessov V.V., Arutyunova N.D., Karasik V.l., Slyshkin G.G., Vorkachev
S.G., Maslova V.A., Krasnykh V.V., Krasavsky N.A., Pimenova M.V., and others).

Therefore, for example, the approach to the study of the concept, according to Yu.S. Stepanov, assumes
a step-by-step historical and etymological analysis of all layers of the concept: starting with 1) the “third”,
“least relevant™, “most distant in history” (analysis of the “internal form”), then turn to 2) the study of “pas-
sive”, “historical” layer of the concept (analysis of the history of the concept), then refer to 3) the newest,
most relevant and active layer of the concept (analysis of the “social side” of the concept, study of the con-
cept as a collective property) [3; 43].

Research methods

During the study such methods as continuous sampling, observation, analysis and synthesis, systemati-
zation, comparative-descriptive method, and others were applied.

Methods and material

When analyzing linguocultural concepts, Karasik V.I. indicates the following stages: 1) semantic analy-
sis of words, naming the names of concepts; 2) etymological analysis of these hames; 3) semantic analysis of
figurative, associative meanings of words that embody concepts; 4) interpretive semantic analysis of contexts
where words and phrases are used that denote and express concepts; 5) interpretive culturological analysis of
associations associated with a certain concept; 6) interpretive analysis of value-marked statements (proverbs,
aphorisms, quotes) expressing certain concepts; 7) analysis of short essays written by informants on a topic
corresponding to the content of the concept under study; 8) analysis of the associative reactions of inform-
ants to the verbal designation of the concept [4; 28-32].

For describing and studying concepts the study of V.A. Maslova provides such methods as the theory of
profiling (E. Bartminsky), the technique of vertical syntactic fields (S.M. Prokhorova); the method of con-
ceptual analysis for identifying gestalts (L.O. Cherneyko, V.A. Dolinsky), vertical context
(O.S. Akhmanova, L.V. Gyubbenet); frame semantics (C. Fillmore), theory of metaphor and metonymy
(J. Lakoff, M. Johnson), scripts (R. Schenk, R. Abelson), frames (M. Minsky), cognitive prototypes
(E. Roche, J. Lakoff ) [5; 44-45].

The method of self-observation, self-searching (introspection) is the most productive, according to
A.V. Vezhbitskaya and R.M. Frumkina. Methods for the study of artistic concepts, the study of individual
conceptual structures as components of the author's picture of the world within the framework of conceptual
analysis of literary texts appear to be multifaceted and personality-oriented.

N.S. Bolotnova in her work “The lexical structure of a literary text in the associative aspect” explains
the importance of analyzing the associative-semantic fields designed in the study of literary texts. According
to the scientist, the analysis of associative-semantic fields allows one to deduce individual author's ideas
about objects [6; 67]. L.G. Babenko emphasizes the reflection of the individual author's perception of the
world in the literary text, which is a particular version of the conceptualization of the world. When analyzing
a poetic text, the researcher correlates the “elements of the verbal and artistic structure” with its “associates”
and determines the “semantic correlates” that make up the associative-semantic field of the given element of
the literary text. So, semantic correlates are conceptual meanings of mental formations studied in the text [7;
108]. Universal perception may not correlate with the author's, or vice versa. The method of analyzing cogni-
tive-propositional structures is used by a linguist to characterize concepts. A.S. Kravets interprets a proposi-
tion as an elementary statement connecting the name of a nomination with a predicate [8; 21].

Considering the bilateral nature of the concept, L.G. Babenko notes that the textual concept is integral
and discrete which is explained by its composite nature. From the point of view of the scientist, the following
plan of conceptual analysis of a literary text is proposed: 1) the study of contexts containing predicate words
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of one semantic area, verbs, adjectives, adverbs, and also nouns with predicate semantics in the text; 2) anal-
ysis of figurative representatives of the concept; 3) revealing the attitude of the lyrical subject to the object
under study through the prism of oppositions.

As a result of the analysis, scientists are invited to distribute all the components of the concept at the
levels of the conceptual field; the core is a generalized cognitive propositional structure. All nominations of
subject and predicate constitute the nucleus zone, i.e. cognitive propositional structure; the nearest periphery
— figurative nominations of the concept, and further — the subjective-modal meanings of the concept. This
field is characterized by a mandatory individual, unique character, which indicates its difference from other
author fields [7; 138-154]. Summarizing the research procedures, L.G. Babenko highlights the following: 1)
definition of a complex of keywords in the text; 2) a description of the conceptual space denoted by these
keywords; 3) the definition of the basic concept (concepts) of the described conceptual space [7; 83].

The identification of the core of the concept also seems to be of paramount importance for
M.1. Kuzmina [9; 17]. N.A. Kuzmina proposes the following algorithm for analyzing the concept: 1) to iso-
late the conceptual core, 2) to determine the set of basic metaphorical models that make up the conceptual
core, 3) to determine the elements of the selected metaphorical models that encode the same concepts in dif-
ferent ways, 4) to form the associative-verbal network, consisting of numerous intersecting metaphorical
models (conceptual layers) [10].

According to E.V. Dziuba, the scheme for analyzing the development of personal meanings of concepts
consists of the following points:

1) absolutization of meaning, development of semantics towards generalization;

2) expansion of the meaning of the concept word in the language by introducing additional connotative
shades;

3) symbolization of objective meaning;

4) limiting the scope of the concept word;

5) semantic deepening;

6) concretization of the objective meanings of the concept;

7) inclusion of orientational-temporal semantic components into the structure of the concept;

8) inclusion in the structure of the concept of perceptual semantic components, which are mental pro-
cessing of data from the sensory perception of the world;

9) inclusion in the structure of the concept of axiological components [11; 67-70]. As a result, the se-
mantic structure of the concept is represented in the form of a field, where the core is the objective meanings
of the concept, the nearest periphery is the individual author increments of meanings, the far periphery is the
figurative representations of the concept, and the extreme periphery is the processing units of sensory data.
The degree of mental data processing, in this case, is the determining principle of the distribution of the
components of concepts, so the nuclear ones are those components that have developed a conceptual area,
the peripheral ones are the units of imagination and sensory perception.

According to V.A. Maslova choice of the methodology for characterizing the concept is determined by
the type of the studied concept and its place in the cultural life of the people, its complexity, including the
goals and objectives put forward by the researcher [5; 45]. The following concept description technique is
relevant for the study of culturally significant concepts from the point of view of identifying the core and
periphery in the structure of the concept:

1) determination of the reference situation to which the investigated concept belongs (based on the ma-
terial of a literary text);

2) referring to encyclopedic and linguistic dictionaries, determining the place of the concept in the na-
tional picture of the world;

3) referring to data from etymological sources;

4) attracting contexts: poetic, scientific, journalistic, the study of proverbs and sayings, etc.;

5) the analysis of the associative links of the key lexeme should be compared with the results obtained
at all previous stages of work;

6) if the concept carries a certain value, it is supposed to refer to the extralinguistic elements of culture -
painting, sculpture, architecture [5; 46].

O.A. Feshchenko divides the methods studied by other scientists into two groups based on the used ap-
proach:

1) “systematic” — a lexicographic description of keywords (concept names), the study of the interac-
tion between these keywords within a certain context.
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Based on the research of Z.D. Popova and I.A. Sternina, O.A. Feshchenko highlights the most common
methods of concept analysis:

— interpretation of the meanings of a keyword based on dictionary definitions;

— the study of polysemy of words in the diachronic aspect;

—analysis of phraseological and paremiological units, which include the studied name of the concept;

— psycholinguistic experiments (associative experiment method).

2) “textual” — the analysis of the concept within the framework of the literary text, carried out based on
the following tasks:

— to identify the circle of lexical compatibility of the keyword through continuous sampling;

—to define individual author’s concepts and describe them;

—to build text fields in which the concept is implemented;

—to analyse the semantic development of words-representatives of the concept [12; 23].

Results and Discussion

In Kazakhstani linguistics, studies of linguocultural concepts in the aspect of the concept of
Eurasianism, identification of the idioethnic features of the artistic discourse of writers, the concept of bilin-
gualism, etc.,, are gaining popularity today (see the works of Suleimenova E.D., Li V.S,
Shaimerdenova N.Zh., Shaibakova D.D., Zhuravleva E.A., Akhatova B.A., Gizdatova G.G., Sabitova Z.K.,
Tumanova A.B., Ikhsangalieva G.K., and others). Consideration of the main provisions of the scientific re-
search of the authors mentioned above is beyond the scope of this article.

In preparation for the seminar classes (and at the practical lessons) during the magistracy course on the
topic “Conceptual analysis, its specificity”, students are allowed to summarize and classify the rich theoreti-
cal material on this issue; to determine the most effective methods and techniques that are acceptable for
their dissertation research.

As an example, we will try to present our version of conceptual analysis. Following the researchers
V.1. Karasik, G.G. Slyshkin, we believe that the essence of the concept might be most fully revealed by ana-
lyzing its components: conceptual, figurative, and value (according to V.. Karasik, G.G. Slyshkin) [13; 32—
37]. Therefore, when analyzing the concept, we adhere to this concept of V.I. Karasik, G.G. Slyshkin. How-
ever, in this case, in our opinion, there is a need for further clarification and expansion of the range of re-
search of the components of the concept, in particular the figurative component.

Let us consider the stages of conceptual analysis with a brief description of the applied research meth-
ods and techniques.

Stage 1 — analysis of the conceptual component of the concept: 1) analysis of the etymology of the
word-name of the concept; 2) semantic analysis of the word-name of the concept using explanatory diction-
aries; 3) derivational analysis of the word-name of the concept in the aspect of etymology, semantics;

Stage 2 — analysis of the figurative component of the concept: 1) semantic analysis of figurative, associ-
ative meanings of words that embody the concepts; 2) interpretive semantic analysis of contexts in which
words and phrases are used that denote and express concepts; 3) interpretive cultural analysis of associations
associated with a certain concept (according to V.I. Karasik). In addition, 4) an optional method we propose
to compose models of conceptual metaphors and to analyze them in linguistic and cultural aspects (based on
the materials of the artistic discourse of specific authors).

Stage 3 — analysis of the value component of the concept: 1) interpretive analysis of value-marked
statements (proverbs, aphorisms, quotes) expressing certain concepts; 2) analysis of informants' associative
reactions to the verbal designation of the concept (according to V.l. Karasik).

It should be especially noted that the use of semantic analysis with the help of a free-associative exper-
iment in conceptual research facilitates to clarify the additional meanings of the word-names of the concept,
as well as to reveal the value-associative potential of a particular concept, to reveal its ethnospecific unique-
ness. The analysis of associations for a particular stimulus word allows to identify the cognitive features of
the concept, its axiological understanding by a specific society-carrier of linguistic consciousness (see the
work of A.A. Leontiev, E.S. Kubryakova, A.A. Ufimtseva, Z.D. Popova and I.A. Sternin, M.V. Pimenova,
V.P. Belyanina and others; E.D. Suleimenova, B.A. Akhatova, N. Zh. Shaimerdenova, G.G. Gizdatov,
Z.K. Sabitova, G.K. Ikhsangalieva and others). In this regard, the opinion of the researcher Z.K. Sabitova
that ... words-reactions are those words that are directly connected in an associative verbal network (as a
way of representing linguistic consciousness), covering with a certain completeness of the entire lexicon of
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the modern “average carrier” of the language-culture, thereby allowing to identify the system of his cultural
stereotypes, which reflects the peculiarities of the national character” [14; 312-313].

Conclusions

Thus, mandatory conditions for conducting a conceptual analysis by undergraduates should be: studying
the available research approaches to the analysis of concepts (preliminary stage), choosing the most optimal
approach applicable to a specific research topic (main stage), and then clearly defining the goal and objec-
tives of studying the selected concept/concepts (directive stage, or in other words: the stage that determines
the further actions of the researcher). In addition, it should be noted that the choice and use of specific meth-
ods, techniques, and methods of concept analysis also depends on the complexity of the concept or concepts
selected for analysis, the specifics of the factual material presented by the researcher to illustrate and sub-
stantiate the main research results.
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N.B. I'puropseBa, A.b. Tymanosa, XK. )K. JKapsutranos

Konuenryanasl Tanaay: oKbITYy1aFbl YCTAHBIMIAP MeH Tdcliaep

Makanaja Kasipri JIMHIBUCTHUKAJaFbl KOHLENTYaIAbl Tajgay alrOpUTMIHIH 3epTTey TacilaepiHe KpIcKalla
TEOpUsUTBIK 10y Oepinren. COHBIMEH Karap, MakajaZa MbIHA OICTEp KOJJIAHBUIFaH: CaJbICTHIPMAJIbI-
cHIaTTaMalbIK 9/ic, OaKbuIay, Talay )KoHe CHHTE3ey, Kyleney jkoHe T.0. KoHuenTtyanasr TannayasH MoHi
OOBEKTiIEp MEH IIBIHIBIK KYOBUIBICTAPBI apachIHIAFbl OalIaHBICTAPIBI OPHATY JKOHE OJIApMABI TiIIe
OciiHeney, COHOal-aK MEHTAJIBIK OIpJiK peTiHAe KOHIENTIH Ma3MYHIBIK KYPBUIBIMBIH AQHBIKTay OOJBII
TabbUTaIbl. ABTOpJIAp MarucTpatypajarbl (pUIONOTHSUIBIK MK TOHZIEpi OoifbiHIIA cabakrapia KepKem
MOTIHIAEp HeTi3iHAe Tainjay Ke3iHJe KOHIENTYalabl Tajiay, OHBIH Ke3€HIEepi Typaibl TEOPHSIIBIK
MaTepHAabl KAJMbUIAyFa JKOHE HaKThUIayFa Ha3ap aylapynasl yceiaraH. CeMuHapiapia KOJIaHy YIOiH
KOHLENITYaJIIBIK TaJlJlay CXeMachl OepiireH.

Kinm co30ep: KOHIENT, KOHIENT KypacThlpy, KOHIENTyalgbl TanAay, KOTHUTUBTIK TiITaHBIM,
perpe3eHTanusl.
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N.B. I'puropsesa, A.b. Tymanosa, K. K. XKapeuiranos

KonuenTtyajabHblii aHAJW3: NPUHIUNBI ¥ MOAX0/bI B 00y4YeHUH

B crarbe mpezacTaBieH KpaTKuil TEOpETHIECKHH 0030p HCCIEA0BATEIBCKUX HOAXO0I0B K alITOPUTMY KOHIIETI-
TYyaIbHOTO aHaJIW3a B COBPEMEHHOH JIMHTBUCTHKE. bBBUIM WCIIONB30BaHBI METOABL: CPaBHHUTEIHHO-
onucaTeNbHbIH, HaOMIOAeHNe, aHaIN3, CHHTE3, CHCTeMaTH3anus U JIp. BeIIBIeHO, YTO CYTh KOHIENTYalbHOTO
aHaNM3a COCTOMT B YCTAaHOBJIEHHHM CBSI3eH MeXTy 0OBbEKTaMH U SBICHUSMH JEHCTBUTEIFHOCTH M PEIpe3eH-
Tanuel UX B A3bIKe, a TAKKe B ONPENENICHUH COAepP KaTeNbHOI CTPYKTYpHl KOHILENTa KaK MEHTAJIbHOU eIH-
HHIBI. ABTOpaMH Ha 3aHATUAX 10 JUCIMIUIMHAM (QUIONIOTHYECKOTO IIMKIIA B MarkucTpaType MpeanosKeHo mpu
aHaNN3€ KOHIIENTOB HAa OCHOBE XyJ0)KECTBEHHBIX TEKCTOB aKIIEHTHPOBATh BHUMAaHHE HAa 0000IIEHUN U KOH-
KpeTH3aluu TeopeTHdeckoro marepuana. Kpome Toro, maHa cxema KOHLENTYalbHOTO aHamu3a IS
NpUMEHEHHs] Ha CEMUHAPCKUX 3aHATHAX.

Knrouegvie cnosa: KOHICHT, COCTABJIAIONIUC KOHILECIITA, KOHI.[CHTyaJ'IBHBIﬁ aHaJIn3, KOTHUTUBHAA JIMHIBUCTHU-
Ka, perpe3CHTaIus.
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