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Trends and issues of distance education of adults in Japan

This paper examines the present situation of the development of distance education in Japan, particularly
concerning adults. In Japan, the term “lifelong learning” has become widely used and is central to educational
policies that actively address critical subjects occuring in a wide range of education in a rapidly changing so-
ciety. Japan's higher education system is suffering from a steady decline in the number of high school gradu-
ates as a result of declining birth rates. One way to tackle this problem is to attract new demographic groups
of students, such as adults and international students. Besides, the growing number of older adults has led to
an increased demand for educational programs. On the other hand, there are numerous issues to be addressed
in order to promote adult education in Japan. The COVID-19 pandemic revealed problems in the education
system, showing serious gaps both in the principles of organizing lifelong learning and in the implementation
of educational programs in this aspect. While online distance education is a strategic instrument that Japanese
institutions may adopt to achieve a competitive advantage, it is under-represented in comparison to its global
counterparts. In this article, the factors that influenced the development of distance education in Japan, as
well as the reasons that hindered its spread have been considered. The authors have analyzed the features of
adult education within the Japanese lifelong education system. Also, we examined the organizations provid-
ing distance education (including online) in Japan and the measures taken by the government to further de-
velop distance education for adults amid the pandemic.

Keywords: distance education, Japan, lifelong learning, adult education, COVID-19 pandemic, online learn-
ing, distance learning.

Introduction

The process of globalization, the formation of the information model of development, the emergence of
new challenges and threats make the lifelong education of people vital. The methods and technology of dis-
tance learning have a special role in its implementation. At present, the modern society is experiencing dra-
matic socio-economic changes with dynamic growth in high technology. The paradigm of education is
changing from “education for life” to “lifelong education”. Within its framework, there is a search for the
new forms of learning process. According to scientists, one of the most promising forms is a distance educa-
tion.

The crisis, caused by a new dangerous coronavirus, has required urgent measures to reduce the risk of
infection spread in different areas of human life. In terms of education, it was the shift of academic process
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into a distance format. Due to the coronavirus, as of March 26, 2020, schools and universities were closed in
165 countries, which directly affected more than 1.5 billion students, or 87 % of the world's student body [1].
Pandemic has thrown down major challenges to the educational system. It has exposed the problems that
researchers revealed earlier. On the basis thereof, the assessment of a current situation is of particular interest
in terms of how much transformations under way are effective.

Despite the technology leader's reputation, Japan has faced many challenges in its transition to distance
learning [2]. In Japan, there have been discussions for a longtime about the necessity of further development
of distance education. In this article, we considered the factors that influenced the development of distance
education in Japan, as well as the reasons that hindered its spread. We have analyzed the features of adult
education within the Japanese lifelong education system. Also, we considered educational establishments,
distance curricula, courses (including online), and the measures taken by Japanese government to develop
distance education for adults amid the pandemic. Although adult education can take many forms, this article
focuses on learning that takes place in formal settings because information on activities that occur in these
settings is readily available.

Experimental

The study is descriptive as it determines the specifics of distance education of adults in Japan. The lead-
ing research method is content analysis of original publications in English and Japanese. The purpose of the
article is to identify the role of distance education in the lifelong education system in Japan (using the exam-
ple of adult education). The article was prepared based on materials from Japanese official sources, data
from the Ministry of Education, Culture, Sports, Science and Technology of Japan, scientific publications on
the research topic.

Results and Discussion

To begin with, we need to clarify some terminological aspects. Tsai and Machado describe distance
learning as a two-way process at a distance in which tutors not only provide learners with learning materials,
but also fully engage with them, receiving feedback [3]. Online learning is considered as a learning process
through various devices with Internet access. Students can learn and engage with professors and other stu-
dents from anywhere (independent) in these environments [4]. As for e-learning, some researchers consider
it as a learning process using computers and interactive networks synchronously [5]. Distance education is
defined as a method of teaching where the student and teacher are physically separated. It can utilize a com-
bination of technologies, including correspondence, audio, video, computer, and the Internet [6].

Nowadays, the process of informatization has become one of the most significant global processes.
Informatization is inevitable to Japan and one of the conditions for a successful socio-economic develop-
ment. A priority area is the informatization of education, which creates a methodological basis for develop-
ment of the new forms of education. Distance education is one of the forms of the lifelong education system
that can satisfy the needs of people who want to learn, but do not have such an opportunity for some reasons
(lack of time, a distance barrier, etc.).

The term “new normal” was coined to describe the dramatic economic, cultural, and social transfor-
mations that resulted in precariousness and social unrest during the 2008 financial crisis, influencing collec-
tive perceptions and individual lifestyles [7]. This term was used again during the COVID-19 pandemic to
emphasize how the pandemic had altered fundamental aspects of human life. The instructions for a “new
normal” contain recommendations for preventing the coronavirus: “Although there had been little progress in
implementing online education prior to the COVID-19, as Japan attempts to adjust to the new normal, the
process of switching to online education is expected to accelerate” [8].

Japan's higher educational system has seen a gradual reduction in the number of high school graduates
as a result of lower birth rates. One way that universities around the world have responded to the dwindling
pool of potential university freshmen is by reaching out to new populations of students, such as adults.
Online distribution has been the preferred delivery technique globally in order to reach these students and
provide a comfortable study schedule. However, while online distance education is a strategic instrument
that Japanese institutions may adopt to achieve a competitive advantage, it is under-represented in compari-
son to its global counterparts.

The history of remote learning in Japan begins with “lecture notes” developed at Waseda University in
the late nineteenth century for non-matriculated students. As the earliest version of correspondence educa-
tion, those who could not travel to Tokyo used these notes at home and took on-campus tests to obtain certi-
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fication. The Ministry of Education granted formal recognition to correspondence or remote learning schools
in 1950. Since then, the Ministry has maintained two independent accrediting schemes, one for on-campus
education and the other for distance learning. While the majority of early distant education was centered on
the delivery of print-based materials, the Ministry permitted the use of videoconferencing and loosened face-
to-face criteria in the pursuit of degrees in 1998. In 2001, Internet engagement was authorized, and for the
first time, bachelor's degree could be earned without ever having to visit a campus. Distant graduate pro-
grams (Master's level) were also recognized in 2001, followed by doctoral distance programs in 2003. Alt-
hough distance school reputation has improved over time, there was still a perception that face-to-face de-
grees were somehow superior [9].

Japanese researchers have identified three reasons for the increase in the number of universities offering
distance education: the speed and accessibility of information and communication technologies; the decline
in the number of young people has led to increased competition between institutions and the spread of adult
education through distance learning and finally, public policy has given universities more freedom to grant
degrees without visiting classrooms [10].

However, since 2005, online distance learning in Japan has remained stagnant or declined. According to
the literature, logistical issues and perceptions have a detrimental impact on the attractiveness and success of
online learning. Low e-readiness, negative student perceptions / attitudes, poor institutional implementation
and poor alignment with student learning styles are all cited as causes for online distance education's failure.
[11]. Increased and more effective use of online distance education is one strategy to reach out to different
age groups, geographies, and demographics.

Adult education is regarded as an element of lifelong learning in Japan. With the passage of the Act for
Adult Education in 1949, Japan entered a new phase of adult education. The Act established adult education
centers in Japan, and it provided local governments with a partial government subsidy to help them carry out
its provisions [12].

The concept of lifelong learning was later developed in Japan in relation to adult education. In 1971, the
government released a report emphasizing the value of adult and lifelong education in a changing society. To
reflect an emphasis on individuals as agents of their own learning, the concept of lifelong education was
eventually re-conceptualized as lifelong learning [13]. With the passage of the Law Concerning the Devel-
opment and Promotion of Lifelong Learning in 1990, steps were taken to formally implement lifelong learn-
ing [12]. This law established the Lifelong Learning Policy Bureau to coordinate and promote lifelong learn-
ing policies. Lifelong learning in Japan was traditionally pursued for “intellectual curiosity, enhancement in
quality of life, or fun and pleasure” rather than for professional qualifications. The relative lack of access to
higher education among Japanese, the inability to transfer credits, and the emphasis on school name value
had a negative impact on adult learners [14].

Higher education in Japan is still mostly for young people around the age of 20, with the majority of
high school graduates pursuing their academic careers. While Japan's young population is predicted to con-
tinue to fall, a number of universities is continuously expanding. Universities are more interested and in-
volved in providing 'adult education' in such a situation, which can be described as 'oversupply' of higher
education, if the market seeks only young high school graduates.

Adult education options are provided by universities, for example, by accepting adults into formal cur-
ricula (including those given via remote education, via correspondence or broadcasting) as non-traditional
students pursuing degrees, accepting adults as students in official curriculum who are not pursuing degrees,
providing adult education programs and establishing the sections solely responsible for providing adult edu-
cation / lifelong learning opportunities (these sections are frequently referred to as “lifelong learning cen-
ters”, “centers of research and education for lifelong learning”, “community colleges”, “extension centers”,
“open colleges”, “senior colleges™. It is also often observed that universities, in collaboration with local gov-
ernments, implement educational programs for adults, or that university teachers and researchers are invited
to teach in public adult education courses. While universities in Japan have traditionally focused on academ-
ic education, in recent year, they have become more involved in providing opportunities for adult profession-
al development through “professional graduate schools” and various in-service training programs for work-
ing people.

While universities have made progress in admitting adult students to the formal curriculum, the per-
centage of adults actually enrolled in Japanese universities is still much lower than in Europe and North
America. Several measures have been proposed and implemented since the early 1990s allowing more adults
to study, such as granting adults an exemption from the entrance examination [15].
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In recent years, Japanese society has been faced with such problems as the progressive “polarization of
forms of employment™ (reduction in full employment and an increase in temporary employment with worse
working conditions), a growing economic gap and the stabilization of such a division by generations. There
is also a strong social need to provide adults with educational opportunities for relearning, career change and
training. It might be argued that Japan's current societal predicament motivates the government to prioritize
adult education in universities.

On the other hand, there are numerous issues to be addressed in order to promote adult education at
Japanese universities. For example, universities have not yet developed a system to assist adults who want to
learn at a higher level. As a result, they are unable to meet the latent needs of these potential students. While
it is true that financial support systems for university students in Japan are generally underdeveloped, adult
students, in particular, face additional challenges, such as a lack of scholarships. Adult students need more
financial support so they can focus on their studies during their academic years. It is also critical to address
the issue of overcoming fundamental barriers to learning for adult learners, such as long working hours and
the lack of understanding they face in the workplace. In this regard, not only the Ministry of Education, Cul-
ture, Sports, Science, and Technology (MEXT), but also other ministries and governmental bodies should
collaborate to take concrete steps to ensure that adults, particularly those who work, have the right to learn
[15].

Despite the Japanese government's strong support for lifelong learning, adult learners in Japan have lit-
tle chance of earning advanced degrees later in life. This lack of reward has contributed to a lack of demand
among adults in Japan, who prefer to study for personal fulfillment, which is clearly a less effective motiva-
tor. The fulfillment motivator, no doubt in combination with other “adverse” factors, appears to have resulted
in a relative distance education scarcity.

According to a survey by the Ministry of Education, Culture, Sports, Science and Technology, the fac-
tors mentioned by the working adults who have not retrained are as follows: too high expenses (37.7 %); lack
of time due to long working hours (22.5 %); no interest / no need (22.2 %); no curriculum that meets my re-
guirements (11.1 %); the place of study is far away (11.1 %) [16].

The organizations providing distance education for adults in Japan

The main organizations providing distance education for adults in Japan are correspondence universi-
ties. Though a correspondent education was considered as the most suitable learning for adults, it has always
been subordinated.

Correspondence study is common all over the world. This category includes the majority of distance
education courses in Japan. Students conduct independent research using print media, submit reports via sur-
face mail, and receive corrected reports. Although some universities have begun to use ICT tools such as e-
mail, surface mail — the primary mode of communication. In Japanese distance education, the combination
of independent study and face-to-face activities is unique. This combination has both benefits and draw-
backs. The benefits are that students meet each other in the classroom, they become acquainted with one an-
other and encourage one another to continue their studies. The disadvantage is that all students are required
to come to campus and take vacation days. For some students, this requirement is difficult to meet due to
their work environment or physical distance. Students who study by correspondence must maintain a high
level of motivation and determination, but the graduation rate is not particularly high.

As of 1979, there were 12 correspondence universities with 87.630 students on a regular basis. Forty
years later, by 2019, the number of correspondence universities has increased up to 44 with 162,533 students
attending regular courses. In addition, as of 1979 — 19,112 students learned in 9 schools while in 2019 —
18,058 students attended 11 schools [17]. Thus, the number of correspondence university students has not
increased considerably in the long run. Among the correspondence universities, there have been some, which
give all credits required for obtaining a degree through online classes without attending the university.

Another type of distance education is a broadcasting study. The Open University of Japan (OUJ) is a
typical example of broadcasting study and the largest distance education university in Japan. This university
helps working people develop the key competencies and obtain certificates for their career progression. The
Open University of Japan applies a model of mixed learning — the combination of online classes and in-
person lessons. According to the statistics for 2019 — 56,993 people out of 162,547 correspondence univer-
sity students studied at the Open University of Japan, which accounts for 35.1 %. In 2019, this university had
968 people out of 3683 correspondence postgraduate students (26.3 %); 58 people out of 233 PhD students
(24.9 %). Thus, the Open University of Japan plays an important role as a host organization for working
people [18].
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Some universities have offered technology-enabled, new online distance education courses since the
university regulation changed in 1998. Students who participate in media classes, such as video conferenc-
ing, are not required to attend school, according to the new regulation. Japan's first online university, Cyber
University is an example of a university offering the online baccalaureate four-year programs. All credits,
required for their graduation, can be obtained via online-classes. There is also an example of e-school like
the School of Humanities at Waseda University (founded in 2003), which offers all classes online along with
correspondent learning. Tokyo Online University, established in 2018, is also one of the online universities
where all lessons are held through the Internet. While traditional correspondence colleges send texts and in-
structional materials by mail for students to study them independently, to write reports and take exams, these
online colleges use video lessons. Online learning differs in that that it provides two-way learning through
communication with the use of tools such as email and video conferencing. Now, these online universities
have the status of “marginal” distance education, while online universities in Europe, USA and Asia have
already occupied their niche and attracted many students.

Due to the spread of coronavirus in March 2020, all Japanese universities had to switch to online clas-
ses. This transition generated many problems. Time will tell how the pandemic will affect the development
of online Japanese education in the future. Then it will become clear whether online universities will remain
marginal or not.

Universities have begun to provide their courses via the Internet, give opportunities for academic activi-
ties, assess learning outcomes as necessary and issue a certificate of completion. These are the so-called
Massive Open Online Courses (MOOC) that have rapidly spread since roughly 2012.

In Japan, the courses are organized by the Japan Massive Open Online Education Promotion Council
(JIMOOC). As of May 2019, the number of courses was 340, the number of enrolled students was about
660,000, while the total amount of students exceeded 1 million. Among its students, university graduates
accounted for 51.3 percent, and dividing by age, students in their 40s were 21.7 %, in their 30s — 20.2 %, in
their 20s — 17.1 %, and in their 50 s — 15.8 %, 57.7 % of total aged 30 to 50 years old [19]. Looking at this,
it can be said that the MOOC contributes to retraining working people.

Beginning in fiscal year 2015, the MEXT Minister began certifying practical and specialist programs
offered at universities and other institutions that meet the needs of working adults and companies, designated
as “Brush up Programs for Professionals (BP)”. Their goal is to empower working adults to develop the
skills required for their profession through hands-on programs. This program is carried out through experi-
enced teachers' lessons, two-way discussions, practical classes, and company-sponsored trainings. The pur-
pose of the course is to meet the needs of working people and companies. Consequently, the weekend / even-
ing lessons, intensive classes and e-learning courses have been organized. There are mixed courses, for ex-
ample, the combination of e-learning and weekend courses, but these are not many [20].

The coronavirus has shown that the primary and secondary education in Japan is not ready for online
learning in a substantial way. Online education does not substitute in-person lessons. It can become valuable
only if it is originally developed, optimized, combined with in-person instruction and implemented in a well-
balanced way.

It is necessary to mention the cultural specificity of Japan, which is reflected in the field of education,
where students are treated as members of a group who know their place and perform their functions, and not
as individuals. The goal of education in Japan is to form a harmoniously developed personality, and the des-
ignated tasks are the acquisition of not only knowledge, but also high moral qualities, the development of a
healthy body and spirit, respect for traditions, and culture, patriotism, hard work, justice, responsibility, civic
spirit, social benefit, etc. Probably, Japanese educational institutions decided that raising a citizen online was
not the best idea, and chose not to rush into introducing as yet little-studied innovations. It is possible that the
notorious inability of the Japanese to act in unforeseen situations played a certain role in this.

In response to the “New Normal Lifestyle”, the government will encourage telework and work to im-
prove lifelong learning by developing online content for at-home learning. Remote and online learning, edu-
cational training benefits for working people, and human resource development support grants for business
owners will all be promoted by the government, and these programs will be expanded at universities. The
government will strengthen practical programs that strengthen alliances and ties with business communities
in various fields and will promote e-learning so that people are not hampered by the digital divide.
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Conclusions

In recent years, a number of adult university and postgraduate students has not boosted in Japan. We
have considered traditional university correspondence courses, OUJ, online universities, MOOC and the BP
program as the organizations to retrain working people. We may conclude that excluding online universities,
online distance education is implemented only partially. Online education is developing in Japan too slowly
compared to other nations. This is not connected with online education itself, but with a limited possibility of
the higher education to implement online education quickly, which has been revealed during the coronavirus
pandemic. Japan should facilitate the implementation of online education, which is a revolutionary innova-
tion to retrain workers. The pandemic has given an opportunity to reflect upon how ICT influence education.
Whether distance education, which has always been considered marginal, will turn into online education and
join the mainstream of education in Japan, time will tell. However, companies and non-university organiza-
tions that are aware of the strengths of remote work, online teams and efficient production, can take ad-
vantage of the situation. The new online educational services created by these organizations can satisfy the
need for lifelong learning.
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b.H. XKyb6atoga, /[.C. baiicentoBa

KanoHusinarbl epecek agaMaapabl KAIBIKTBIKTAH OKbITY
YPAici MeH Maceesepi

Makanana XKanonusa, acipece epecek agamaapra KaThbICThl KAIIBIKTBIKTAH OUTIM OepyIiH Ka3ipri Karmaibl
3epTTenreH. JKanoHUsIa COHFBI XKBUIIAPBl «oMip OOIBI OLTIM alxy» TepMHHI KeHIHEH KOJJaHblIa OacTambl.
On xoraMzaarsl OiniM Oepy OarmapiiamanapbIHBIH KEH ayKbIMBIHIA TYBIHAAHTHIH MaHBI3IBI TaKbIPBIITAP.IBI
GenceHi TypAe KapacThIpaThIH OilliM Oepy casicaThbIHBIH ©3€Ti OOJBIN TaOblIanbl. ABTOPIAp/bIH alTYyBIHIIIA,
JKamoHusHBIH >k0Faphl Oi1iM Oepy xyiieci 6ana Tyy KepceTKilliHiH TOMEHACYiHIH HOTIKECIHIEe OpTa MEKTEI
OiTipymrizep CaHBIHBIH TYpakThl TOMEHJEYiHeH 3apjam meryne. byn Moceneni menry samictepiHiH 6ipi —
epeceKTep MEH MIETeNIIK CTYISHTTEep CHSKTHI jKaHa CTYAEHTTIK neMmorpadusra Koi skeTkizy. CoHbIMEeH
KaTap, JKamoHusna KapT agamaap CaHBIHBIH ecyi epecek aJaMiaap apachblHza Ourtim Oepy OarmapiiamanapbsiHa
CYpaHBICTHIH apTyblHa oKeimi. Aunaiina, XKamonusnga epecekrepre OimiM Oepyni inrepijieTy YHIH KeNTereH
Mmacenenepni menry kepek. COVID-19 mnammemmsicel Oimim Oepy »KyifeciHIeri KenTereH Mocenelepai
AHBIKTagbl JKOHE eMip Ooifbl OKyasl YHBIMIACTBIDY NPUHLMOTEPIHAE A€, OCBl TypFblma Oirim Oepy
OaFmapiaManapblH iCKe achIpyAa Ja eJeyii OJIKBUIBIKTapAbl KepcerTi. JKanoHAblK OiniM Oepy yHBIMAAphI
KAIIBIKTBIKTaH OHJIaH OimiM Oepyni CTpaTerHsuIbIK Kypal peTiHAe MaiiianaHa ajaTelH Ooinca ma, Oy
MEMJICKETTE KalIbIKTHIKTaH OKBITY OacKa AaMbIFaH MEMIICKETTepre KaparaHJa OHIIAa nambiMaraH. Ocbl
Makaiaja aBropuiap JKanoHusaa KaIlIBIKTBIKTAH OLTiM Oepy/IiH JaMybIHa acep eTKeH (haKTopJiapAbl, COHaH-
aK OHBIH TapajyblHa Kelepri OosiraH ceOentepi KapacThipraH. JKamoHIBIK y3aikci3 OiniM Oepy KyleciHme
epecekrepre OimiM Oepy epekimenikrepin TamnaraH. COHBIMEH KaTap KalIBIKTBIKTAH OiiM OepeTiH
yibIMaapabl (OHBIH INIHAE OHJIAMH PEXUMIHJE) KOHE MaHIeMUsl JKaFlaibIHIa epeceKTepre KallbIKTHIKTaH
Oinim Gepyni omaH opi JaMeITy YiIiH JKamoHus MmemiiekeTi KaObUIIaFaH mapanap 3epTTeIreH.

Kinm ce30ep: xampIKThIKTaH OiniM Oepy, XKanowwus, emip 6oiisl Oiim any, epecexrepre 6inim 6epy, COVID-
19 maHaeMusChl, OHJIAlH OKBITY, KAIIBIKTBIKTAH OKBITY.

b.H. Jlxxyb6arosa, /[.C. baiiceutoBa

TenneHuun 1 NpodIeMbl JUCTAHIMOHHOIO 00pa30BaHus B3pOC/bIX B SinoHun

B craThe paccMOTpeHa TeKyllasi CHTyalust B pa3BUTHH AMCTAHIIMOHHOTO 00pa3oBaHMs B SIMOHMM, B YaCTHO-
CTH, B OTHOLICHUH B3POCIIbIX. B SIOHHM TEpMUH «HEMPEPHIBHOE 00YYCHHE)» CTall IIUPOKO MCIIONB30BaThCS U
3aHMMaeT LEHTPAIbHOE MECTO B 0Opa30BaTENbHON IMOJNMTHKE, KOTOpas aKTHBHO 3aTparMBacT BayKHEHIINe
TEMbI, BOSHHKAIOIINE B LIMPOKOM JIHara3oHe 00pa30BaTeNbHbIX IPOrpaMM B OBICTPO MEHSIONEMCs 001ecT-
Be. Cucrema BbIcHIero oOpazoBaHus SINOHHMHU CTpajaeT OT HEYKIOHHOTO COKpAIIEHHs YHCIIa BBITYCKHHUKOB
CPEeIHMX IIKOJ, YTO CJIeyeT U3 CHIDKCHUS YPOBHS pOXkIaeMOCTH. I1o MHEHHIO aBTOPOB, OJIMH M3 CIIOCOOOB
peleHus 3Toi mpobJieMbl — IPHUBJIEYEHHE HOBBIX AeMOTrpadUuecKuX rpyIi CTY/ICHTOB, TAKHX KaK B3pOCIIble
W MHOCTpaHHBIE CTYAEHTHL. K ToMy ke pacTyliiee Yucio MOXKUIIBIX JIF0JIeH IPUBENIO K YBEJIMYESHHUIO CIIpOca Ha
o0pazoBaTesibHbIe IPOrPaMMBbI cpe B3pocibiX. C Ipyroi CTOPOHBI, CYLIECTBYET MHOXXECTBO BOIIPOCOB, KO-
TOpBIE HEOOXOIUMO PELINTh, YTOOBI MPOJABUTaTh 00pa3oBaHue B3pocibix B Snonnn. [Tanmemus COVID-19
BBISIBUIIA MIPOOJIEMBI B CHCTEMe 00pa3oBaHMs, MPOAEMOHCTPHPOBAB Cepbe3HbIe MPOOENbl KaK B MPUHIMMAX
OpraHHM3allMK HENPEepHIBHOTO 00yYEHHMs, TaK U B pealn3allii 00pa3oBaTeIbHBIX IIPOrpaMM B 3TOM aCHEKTe.
XOTs TUCTaHIIMOHHOE OHJIAHH-00pa30BaHUE SBISETCS CTPATErHYECKUM HHCTPYMEHTOM, KOTOPBIN STTOHCKHE
y4eOHbIe 3aBEJICHUs] MOTYT HCIOJIB30BaTh JUISl JOCTHXKEHHs KOHKYPEHTHOTO HPEMMYILECTBa, OHO HEJOCTa-
TOYHO MPEJICTABJICHO M0 CPABHEHHUIO CO CBOMMH MHPOBBIMHU aHAJIOraMH. B HacTosieil paboTe aBTopamu pac-
CMOTPECHBI (baKTOpr, TMOBJIMABIIME HAa PAa3BUTHE NUCTAHLIUOHHOI'O 06pa303aﬂmi B ﬂl’lOHl/lI/l, a TaKKE NpUIHn-
HBI, TIPEMATCTBOBABIIKE €r0 PacIpOCTpaHeHuo. IIpoaHanu3upoBaHbl 0COOCHHOCTH 00pa30BaHus B3POCIbIX B
STIOHCKO# CHCTeMe HeHpephIBHOTO 0Opa3oBaHus. VI3yueHa NesATENbHOCTh OPTraHU3alMil, MPeT0CTaBISIONHX
JMCTaHIIMOHHOE 00pa3oBaHKe (B TOM YMCJIE B PEXKHUME OHJIANH), U 0OCY)KICHBI MEPBI, IPUHATHIC TPABUTEIb-
CTBOM, JUIsl ANIbHEHIIIETO Pa3BUTHS TUCTAHIIMOHHOTO 00pa30BaHusI IS B3POCIIBIX B YCIOBHSX MaHACMHUH.

Kniouesvle cnosa: NUCTaHIMOHHOE 0Opa3oBaHue, SINMOHNA, HENpepbIBHOE 00y4eHne, 00pa3oBaHiEe B3POCIbIX,
nannemusi COVID-19, onnaiin-o0yueHue, TUCTaHIIMOHHOE 00y4eHHe.
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